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PROTOCOL FOR DATA USE

CANADIAN UNIVERSITY SURVEY CONSORTIUM (CUSC)

Members of the consortium are bound by the follgapnotocol for the control of survey data.

It was agreed by the participants that data areedveollectively and will be distributed only by
collective agreement.

1.

The purpose of the survey is to produce data tilbalow participating institutions to
assess their programs and services. Comparison®thier institutions are made to assist
in these assessments. Ranking of institutionstismdself, a purpose of the survey.

The survey data are owned collectively by the pguditing institutions.

The report that has been prepared may be reprodunckdistributed freely on the
campuses of participating institutions. Howeveg atthe institutional code key is
restricted to members of the steering committeesamibr administration at the various
campuses on a confidential basis

Institutions will receive a data package that idelsi data for all participating institutions
along with the institutional identifiers so thafpappriate institutional comparisons can be
made by each institution. This must be done in ytivat protects the confidentiality of
the institutional identities and respects the aldsalight of each institution to decide
what portions of its data should be disclosed.

Rankings may not be used for institutional prommti@cruiting, or other public
dissemination. However, an institution’s mean rssuihe aggregate mean results, and
mean results for the comparable group of instigim the survey report may be used,
although the names of other institutions may natde.

Access to the aggregate data for research pespoay be granted to interested persons
provided that the intended use is a legitimate;cmmmercial one, and the researcher is
qualified and agrees to acknowledge the ownershilpeodata by participating
universities and provide the consortium with a copgny report or publication that is
produced. Decisions on such requests will be mgdedubcommittee consisting of
Michael O’Sullivan, Dan Pletzer, Tim Rahilly, angrin Smith in consultation with
members of the full CUSC committee (all participgtinstitutions) in the case of
requests that seem problematic.
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EXECUTIVE SUMMARY

This is the 18 cooperative study undertaken by the Canadian WsityeSurvey Consortium
(CUSC). Since 1996, the survey has run in a these-gycle, with different student populations
targeted each year: all undergraduates, first-yedergraduate students, and graduating
students. This year’s study presents the resultstfillents who graduated in the fall of 2008 or
are graduating in 2009. The last CUSC survey afgaming students was conducted in 2006.

The 2009 survey involved 34 universities. Tradiéityy the survey was a paper-based one,
which universities mailed to students. This yearksahe first CUSC survey that all
participating institutions conducted using an oahrersion of the questionnaire. To participate,
universities provided PRA Inc. with the first namred email addresses for a random sample of
up to 1,000 graduating students. PRA managed tlheecsurvey, which involved liaising with
universities and the company that hosted the oslimeey.

Overall, the response rate for the 2009 survey4s8s and produced a sample of approximately
12,160 students. The response rate was identi@id6 (45%), when half of participating
universities conducted the survey using the papset version of the questionnaire.

Profile of graduating students

In 2009, the typical graduating student is a 24~ydd single female studying in English. Two-
thirds of responding students are female, the aiherthird are male. Although the average age
is slightly less than 24, 8 in 10 students are 4y of age or younger. Almost 9 students in 10
are single, that is, are not married or living commalaw and, in their last undergraduate year,
about 6 in 10 students are living independentlye fidgmaining 4 students in 10 live with their
parents or relatives.

Even though many students are not living with tipairents, they typically do not relocate great
distances to attend university. Indeed, the vagonty of students report attending a university
in their province of permanent residence.

Many students are majoring in generalist discifgjreich as Social Science and Arts and
Humanities, although many other disciplines areaggnted in the survey. Most students are
attending university full-time, taking a four-yedegree program (but over a slightly longer
period), studying in English, and graduating witB+aaverage.

Although the average length of students’ prograsreoout four years, the typical student has
spent additional time at his/her current univerdigving attended the institution for an average
of almost five years. In addition, many studenfsréstarting their post-secondary studies prior
to studying at their current university. This i@y partly explained by the fact that some
students are part-time, but also that almost oratguof students interrupted their studies for
one or more terms during their post-secondary sfudi

Almost one-fifth of graduating students are firsiagration students; that is, neither their mother
nor their father had any post-secondary education.
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Experiences at university

We asked students to assess the contribution attlvities they may have experienced during
their university studies to their personal growtial @levelopment. For the most part, students
think that these experiences at their universgpeeially experiences with faculty, have
contributed to their personal growth and developmen

Of the 17 activities tested, three stand out a$ritirting very much to students’ personal growth
and developmenfaculty knowledge of discipline, faculty enthusidenmaterial and

classroom instructionin each case, at least 6 in 10 of those who geoairating indicate that
these activities contributed very much to theirspeal growth and development. For example,
of those who rate faculty’s knowledge of their giioe, 65% indicate that such programs
contributed very much to their growth.

Extracurricular activities

We asked students to rate the impact of 17 extri@clar activities on their personal growth and
development. In general, most students rate masd@xricular activities as having little impact
on their growth and development, with a few excai

Among students who have experience with extraauaicctivities, the activities that have the
greatest impact ar@articipating in international placements or exclgg@sandinteracting with
other studentsIn each case, more than 6 in 10 of those whuigec rating indicate that the
activity contributed very much to their personadwgth and development. However, only 12% of
students have experienparticipating in international placements or exclgas whereas almost
all (99%) of students have experiemateracting with other students

Use of and satisfaction with facilities and service S

We asked students to rate their use of and sdimfiawith 17 different facilities and services at
their universities. Some services, by their verureg are used by almost all students, while
others are used by students who specifically reghese services.

Overall, the majority of students who used the isessare satisfied with each of those tested.
The services with the highest proportion of studevtio indicate that they are very satisfied are:
services for students with disabilities; librargifdies; campus medical services; services for co-
op program, internship, or other program-relatextfical experience; and services for
international students. Among those students witfegence using each service, 1 in 3 or more
reports that they are very satisfied with that merv
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Skill growth and development

We asked students to grade their universitiesrmgenf contributing to their growth and
development of 31 specific skills.

Students provide the highest grades to their usities for contributing to growth and
development in terms of providing a broad knowledfheir major field of study and thinking
critically. In each case, almost 9 students indit@ their university as good or excellent in this
regard.

On average, universities also receive high maxk® fstudents for contributing to students’
growth and development in terms of: written comngations, skills for planning and completing
projects, commitment to lifelong learning, interpamal skills, working independently, and oral
communications skills. In each case, among theestisdvho provide a rating, at least 8 out of
10 rate their university as doing a good or excgljeb.

Universities also receive good marks from studémtsontributing to students’ growth and
development in the following areas: accepting pedm@m different cultures, identifying and
solving problems, effective study and learninglskebility to access information, ability to
understand abstract reasoning, cooperative graapaition, persistence with difficult tasks,
moral and ethical development, personal self-cemfog, and personal time management. In
each case, among the students who provide a ratihggst 7 in 10 rate their university as doing
a good or excellent job.

Universities receive lower marks for understandiagonal and global issues, leadership skills,
computer literacy skills, living in an internatidiveorld, preparation for postgraduate study or
professional school, ability to address issuesns@nal life, general skills and knowledge
relevant for employment, analyzing quantitativeljpeons, understanding and applying scientific
principles and methods, and specific employmerateel skills and knowledge. In each case,
among the students who provide a rating, at leastl® rate their university as doing a good or
excellent job.

Students rate their universities particularly pganl terms of their institutions’ contribution to
growth and development in five areas: appreciatiothe arts, mathematical skills, second or
third language skills, spiritual development, antrepreneurial skills. In each case, about half
or less rate their university as doing a good @e#&nt job. In the cases of entrepreneurial skills
and spiritual development, about 4 in 10 rate theiversity as doing at least a good job.

From a list of 20 factors, we asked students tatifiethe two most important areas for a
student’s growth and development. Students’ gresiare diverse, and no one factor is seen as
most important to more than 3 in 10 students. tdpehree factors in terms of importance as
chosen by students are: personal self-confidere@sppal time management skills, and
identifying and solving problems.
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Student satisfaction

Many students credit their university with playiag important role in their growth and
development. Thus, it is not surprising that, foe most part, students are satisfied with their
university experiences.

Most students are very positive about their expeeewith their professors. In particular,
students are most positive about professeesning knowledgeable in their figldging
reasonably accessible outside of clamsibeing well organized with their teachinglany
students also report that some professors havga pasitive influence on their academic
career.

Students’ generally positive assessment of theifegsors reflects the fact that the vast majority
of students are satisfied with the quality of teadhing they received from their university
(91%) and agree that their learning experienceaeusity was intellectually stimulating (91%).
According to students, the only area of weakne#is same of their professors is that they are
not knowledgeable of career opportunities in thield. While a majority agree with the
statement, about 1 student in 5 disagrees.

As previously discussed, most students believeitib@taction with other students has
contributed very much to their personal growth dadelopment. Thus, it is important to note
that most (87%) also report that they are satisfigld the opportunity to develop lasting
friendships. Students also are satisfied with themnsonal safety on campus (94%) and with their
university’s commitment to environmental sustaitighb{80%).

However, students indicate a couple of areas of@&wn Many students (41%) are dissatisfied
with the concern shown by their university for thamindividuals, and many (43%) report that
they sometimes feel they get the run-around froar tmiversity. While most (75%) feel that
they are part of their university, a considerahlenber (25%) do not. Also, about one-third
(32%) disagree that their university provides theih good value for their money.

In spite of some of these shortcomings, the vagbnityaof students generally report being
satisfied (90%) with the overall quality of educatithey received at their university, and almost
as many say their university has met (61%) or edee€24%) their expectations. Most say they
are satisfied (90%) with their decision to attelneiit university. These positive impressions are
further reflected in the fact that 89% of studemtaild recommend their university to others.
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Education financing and debt

Almost 6 in 10 students report having some debrhffimancing their education, most often from
student loans. Overall, the average amount of pebstudent is just under $15,500. Among
those reporting debt, the average amount per stislgrst below $26,700. Over time, the
amount of debt students have accumulated at gradudabm their undergraduate program
appears to be increasing at a rate that exceddtionf On average, between 2000 and 2009,
overall student debt increased 37%. During the saenied, the cost of living increased 21%.

The most common source of debt is student loang sasdents in 10 report such debt. As well,
student loans account for 56% of all reported studebt, while loans from financial institutions
(21% of all debt) and loans from parents or farfll§% of all debt) account for almost all of the
students’ remaining debt.

Thinking about their current year of studies, wiealsstudents to indicate which of 11 sources
they are using to help pay for their university emtion. On average, students report using
between 2 and 3 different sources to fund theirezuryear. The most commonly used sources of
funding are parents or other family members (5Gthough at least one-third of students report
relying on earnings from summer or current emplayingovernment loans or bursaries; or
university scholarships, awards, or bursaries. @mage, students’ reported sources contribute
just over $12,000 to their current year.

Credit cards can be another source of debt, andsalénstudents in 10 report having at least one
credit card. About 3 in 4 of those who have credits report regularly paying off their balance
each month. Among all students with at least oeditcard, the average balance owing on their
credit cards is $760. However, among students whort a balance, the average amount owing
is four times as much, at just over $3,400.

About 6 students in 10 are currently employed, noftsin off-campus. Students who are
employed spend an average of 18 hours a week wpr8tudents’ workload appears to affect
some differently than others, as 29% say this waik a negative impact on their academic
performance, while 32% say it has a positive impaot the most part, this difference appears to
be due to the number of hours students work inekyas those who work more hours are more
likely to report their employment has a negativ@att on their academic performance.
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Future education and employment

As mentioned earlier, many students are dissalisfi¢éh faculty in terms of their knowledge of
career opportunities in their field. Similarly, nyastudents report that their university as a whole
is not as knowledgeable as it could be about canggortunities. While close to 2 students in 3
are satisfied with their university’s knowledgecaifreer options in their area of study, the
remaining 1 in 3 are dissatisfied.

Most students are somewhat prepared for employrasrmemonstrated by the fact that some 3
students in 4 have created a resume or curricultae,\vand almost 6 in 10 have spoken to one of
their professors about employment. However, mang mat decided what they want to do with
their lives; only 6 students in 10 report havingpacific career field. For many, this decision
does not yet have to be made, since half of stadeténd to continue their education in the first
year after graduating.

About 1 graduating student in 3 has arranged fibr du part-time employment other than a
summer job, including 23% who have arranged atinile job. Slightly less than half of all
students were seeking work at the time of the gur@¢ those with full-time jobs, about 6 in 10
report that these jobs are permanent. Among tltesta who have arranged full- or part-time
employment, half report that a degree in their afestudy was required, while slightly more,
about 6 students in 10, report that their degrémeldethem get their job. Two students in 3 report
that their job is related to the knowledge andiskitquired from study at university. Among
those with an arranged job, their university ediocadppears to be more relevant to those who
have arranged full-time, rather than part-timesjob

Among those with arranged jobs, almost 9 studeni®iare satisfied with them, including 4 in
10 who are very satisfied with their job. On averagudents with arranged jobs anticipate
earning almost $36,600 annually, although the amisuconsiderably lower for those with part-
time (about $25,700) than full-time employment (att®40,700).

Among all students, a majority, 6 in 10, believerthare at least some jobs in Canada in their
major area of study. However, about 3 studenififeel there are few or very few jobs in their
field of study.

Conclusion

Although the report highlights some areas for improent, graduating students are generally
satisfied with their university and have had pesitexperiences while attending it. As noted, the
vast majority would recommend their university thars, suggesting that students typically
believe that the years they spent working towaeir imdergraduate degree were worthwhile.
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1.0 Introduction

This is the 1% cooperative study undertaken by the Canadian WsityeSurvey Consortium
(CUSC). The surveys target three undergraduatesamiples: first-year, graduating, and all
students. This year’s study surveyed undergraditatkents who graduated in the fall of 2008 or
were graduating in 2009.

Table 1 shows the types of students CUSC has sedvegch year.

Table 1: Past CUSC surveys

Number of
Year Sample participating

universities
1994 All undergraduates 8
1996 All undergraduates 10
1997 Graduating students 9
1998 First-year students 19
1999 All undergraduates 23
2000 Graduating students 22
2001 First-year students 26
2002 All undergraduates 30
2003 Graduating students 26
2004 First-year students 27
2005 All undergraduates 28
2006 Graduating students 25
2007 First-year students 34
2008 All undergraduates 31
2009 Graduating students 34

1.1  Methodology

As shown in the table above, the CUSC survey mi@sthree-year cycle, targeting particular
types of students each year. The questionnairefoseach of these populations is different.

Each year, PRA Inc. and representatives from ppaticig universities review past
guestionnaires and methodology to discuss issukp@ssible changes. In the fall of 2008,
representatives of participating universities rexd the questionnaire last used — in this case, it
was the 2006 questionnaire. The goal of this rewias to identify questions that were no longer
appropriate, consider questions that may be adud#utetsurvey, and review problems or issues
identified the last time the survey was run. As mas possible, the intent was to leave the
guestionnaire unchanged to allow for comparisonsactime. Based on the outcome of this
meeting, PRA prepared a draft and then, based mmemnts, produced a final questionnaire
(Appendix A).

Traditionally, this has been a paper-based sumvhich participating universities mailed to their
students. The current survey marks the first tinag &ll participating universities used the online
version.
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Each university supported the study by generatirapdom sample of 1,000 undergraduate
students who graduated in the fall of 2008 or vggegluating in 2009. Each institution provided
PRA with an electronic database containing the badmiresses for these students. Not all
participating universities had 1,000 graduatingistus; in these cases, each university provided
a census of its graduating students. AppendixeBgnts the methodology guidelines for
universities participating in this survey.

PRA was responsible for managing the online survais involved liaising with the
participating universities, providing the compamytracted to host the online survey with a
database of student email addresses, preparingttbductory and reminder emails to students,
and responding to student questions about quesii@coontent as well as technical questions
about using the online survey.

PRA was also responsible for compiling the dataHeronline and paper surveys. This involved
reviewing completed questionnaires, coding respotsa selection of open-ended questions,
correcting any data errors, and programming tha tdiles using SPSS.

Table 2 (next page) shows the response rates lbgngity, which ranged from 21% to 70%, with
an overall response rate of 44.6%. This yielded@® students who completed the survey.

Compared to previous undergraduate surveys coraiubie response rate is on par with the
2006 survey (45.4%), when about half conductedstimeey online, and the 2003 survey
(49.0%), when all universities used the paper versi the survey.

! PRA defined a completed survey as any surveyavaetudent completed at least 50% of the questions

(approximately 80 questions).
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Table 2: Survey response rate
. . Surveys
University Distrbuted Completed Response rate

Alberta 1,000 508 50.8%
British Columbia (Okanagan) 858 308 35.9%
British Columbia (Vancouver) 1,000 345 34.5%
Brock 967 437 45.2%
Calgary 1,000 435 43.5%
Carleton 1,000 500 50.0%
Dalhousie 1,000 395 39.5%
Fraser Valley 372 239 64.2%
King's 101 24 23.8%
Lakehead 1,000 588 58.8%
Lethbridge 1,000 550 55.0%
Manitoba 1,000 499 49.9%
McGill 1,000 278 27.8%
Montreal 1,000 366 36.6%
Mount Allison 534 229 42.9%
New Brunswick (Saint John) 367 157 42.8%
Nipissing 594 300 50.5%
Northern British Columbia 594 352 59.3%
Nova Scotia Agricultural 151 87 57.6%
Ontario Institute of Technology 1,000 454 45.4%
Ottawa 986 207 21.0%
Redeemer 111 78 70.3%
Regina 1,000 557 55.7%
Ryerson 1,000 316 31.6%
Saint Mary's 833 322 38.7%
Saskatchewan 1,000 494 49.4%
Simon Fraser 1,000 647 64.7%
St. Francis Xavier 1,000 491 49.1%
St. Thomas 471 295 62.6%
Trent 999 419 41.9%
Trinity Western 338 205 60.7%
Victoria 1,000 497 49.7%
Wilfrid Laurier 1,000 340 34.0%
Winnipeg 1,000 241 24.1%
Total 27,276 12,160 44.6%
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1.2  University comparisons

For comparison purposes, we have categorized ttieipating universities into three groups.

» Group 1 consists of universities that offer priryanndergraduate studies and that have
smaller student populations.

» Group 2 consists of universities that offer botdengraduate and graduate studies and

that tend to be of medium size in terms of stugepiulation.

» Group 3 consists of universities that offer botdengraduate and graduate degrees, with
most having professional schools as well. These te be the largest institutions in
terms of student populations.

Table 3 shows the institutions in each of the tlyeeips.

Table 3: Categories of participating universities

Group 1 (n=18)

Group 2 (n=7)

Group 3 (n=9)

University of British Columbia
(Okanagan Campus)

University of the Fraser Valley

King’s University College

Lakehead University

University of Lethbridge

Mount Allison University

University of New Brunswick
(Saint John Campus)

University of Northern British Columbia

Nipissing University

Nova Scotia Agricultural College

University of Ontario Institute of Technology

Redeemer University College

St. Thomas University

St. Francis Xavier University

Saint Mary’s University

Trent University

Trinity Western University

University of Winnipeg

Brock University
Carleton University
University of Regina
Ryerson University
Simon Fraser University
University of Victoria®
Wilfrid Laurier University®

University of Alberta

University of British Columbia
(Vancouver Campus)

University of Calgary

Dalhousie University

University of Manitoba

McGill University

Université de Montréal

University of Ottawa

University of Saskatchewan

Participating universities change from year to y&are universities that participated in the 2006
survey declined to participate in the 2009 surkéywever, 13 universities that did not
participate in 2006 decided to join this year’sveyr (three of which had participated in the 2003
survey). See Table 4 for a complete listing of ersities and their participation by year.

In 2003, the University of Victoria was classifias a Group 1 university.

3 In 2006, Wilfrid Laurier University was classifieas a Group 1 university.
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Table 4: Changes in participating universities

Participated
2009 2006 2003 2000
Alberta ° °
Bishop’s .
British Columbia (Okanagan Campus)
British Columbia (Vancouver Campus)
Brock
Calgary
Carleton
Concordia
Dalhousie
Fraser Valley
King's
Lakehead
Lethbridge
Manitoba
McGill
McMaster °
Memorial
Montréal . ° °
Mount Allison
Mount Saint Vincent
New Brunswick (Fredericton Campus)
New Brunswick (Saint John Campus)
Nipissing
Northern British Columbia
Nova Scotia Agricultural
Ontario College of Art and Design .
Ontario Institute of Technology
Ottawa
Redeemer
Regina
Ryerson
Saint Mary's
Saskatchewan
Simon Fraser
St. Thomas
St. Francis Xavier
Toronto at Scarborough ° °
Trent
Trinity Western
Victoria
Wilfrid Laurier
Windsor
Winnipeg . .
York .
e indicates university participated in survey

University
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1.3 Discipline or area of study

Each university provided students’ discipline dbjsgt area of concentration based on
approximately 110 subject areas developed forsimgey. PRA then grouped these subject areas
into nine themes.

The process for defining subject area of conceantrigbr major) included the following steps:

» Universities supplied a code for their studentsjorsaabased on their administrative
records. If universities provided more than oneanéeld of study, the first major listed
was used for the purposes of classifying students.

» Inrare instances, when a university did not knastuglent’s major (most often because
the student had not yet declared a major), PRA rttagldecision based on the student’s
response to the survey question about their miijstudents provided more than one
major field of study, PRA recorded all of them, b first major listed became the
primary major for purposes of classifying studekli#hen a student’s response was
vague, unclear, or did not obviously fall into asiséing category, they were classified as
“other fields.”

Table 5 shows this year’s distribution of majotdief study. The results in 2009 are slightly
different from those in 2006 and 2003, most likedye to a decrease in the proportion of those
classified as “other fields.” The latter resultsrfr the fact that, for the most part, universities
provided each students’ major. Previously, withgrdpased surveys, PRA coded students’
majors into categories and many students providspanses that did not fit into the specified
categories, which as a result were coded as “diglds.”

Table 5: Disciplines

2009
(n=12,160)

2006
(n=10,464)

2003
(n=11,224)

Social Science

24%

24%

21%

Arts and Humanities

18%

18%

17%

Business

15%

14%

15%

Biological Science

13%

9%

9%

Professional

9%

10%

10%

Engineering

6%

5%

7%

Physical Science

6%

4%

4%

Education

5%

5%

6%

Other fields

2%

11%

10%

Don't know/no response

1%

<1%

<1%

Total

99%

100%

99%

Note: Columns may not sum to 100% due to rounding.
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1.4  Comparison with previous graduating students su rveys

As mentioned, CUSC conducted similar surveys wittlargraduate students in 2000, 2003, and
2006. Throughout this report, we compare the resilthe current survey with results from
previous ones. However, as discussed in the preweation, not all universities that participated
in the previous studies participated in 2009. Cosely, some of the universities participating
this year did not participate in either or bothtwé previous years. Therefore, any difference may
result from the inclusion of different universitiegher than changes over time. PRA includes
these comparisons as a point of interest; furtiggtigation may be necessary to assess true
differences across time. That being said, theradesv differences in results between the three
surveys.

1.5 Statistically significant differences

Large sample sizes may inflate measures of statigignificance and may lead to false
conclusions about the strength of association.Chirsquare measure of association, in
particular, is susceptible to this possibility. Téfere, we increased the standards for designating
whether a relationship can be termed “statisticsiliypificant.” The benchmarks shown in

Table 6 must be met for us to term an associastatistically significant”; the Pearson’s chi-
square must have probability of a type 1 erro0060.and either the Phi coefficient or Cramer’s

V must have a value of .150 or greater. Througtimstdocument, any differences reported meet
these criteria, unless otherwise stated.

Table 6: Criteria for statistical significance
Level for
Test L
significance
Pearson’s chi-square .000
Phi coefficient or Cramer’'s V .150 or higher

1.6 Non-response

Unlike previous years, non-responses have not ine&rded in the analysis. Therefore,
throughout this report, unless explicitly statechasibpopulation, overall results do not include
those who did not respond to a particular question.
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2.0

Profile of graduating students

In this section, we provide a profile of graduatgstigdents who participated in the survey.

2.1  Student profile

As shown in Table 7 (next page), in 2009, the tggraduating student is a single female who
is almost 24 years of age.

4

Among our sample, graduating students are twidi&ely to be women (67%) as men
(33%). Although the sample slightly over represéaisale graduating students, it
reflects the fact that more women than men aradittg university. It is also important
to note that there are a few statistically sigaificdifferences between our female and
male respondents; differences that are statistisahificant are discussed throughout
this report.

While the typical graduating student is almost 24rg of age, 8 students in 10 are 24
years of age or younger. In fact, the median agensiderably younger at 22, ranging
from 16 to 98 years.

Almost half of students are single (47%). Abounh40 are in a relationship (40%), not
including those who are married or common-law (14%)

Given that most students are under 24 years ofiaigajot surprising only 7% have
children.

Over 1 student in 20 (7%) self-reports having stype of disability, most often a mental
health (2%) or learning (2%) disability.

About 1 student in 5 (22%) self-identifies as bejiog to an ethnic or cultural group.
Among minority students, the largest proportio@kenese (38%) students. Other ethnic
groups with sizeable representation in the sammaleide South Asian (16%) and Black
(9%). Group 1 universities (17%) have a lower prapa of visible minority students
compared to Group 2 (30%) and Group 3 (24%) unitress although this difference is
not statistically significant.

A few students (3%) identify themselves as Firstidvgs), Métis, Inuit, or Non-Status
Aboriginal people.
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Table 7: Personal profile

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Gender Q50
Male 33% 32% 32% 37% 25%
Female 67% 68% 68% 63% 75%
Age Q51
20 or younger 10% 10% 10% 10% 8%
21 29% 32% 25% 26% 25%
22 22% 21% 24% 24% 24%
23 12% 10% 13% 13% 10%
24 7% 7% 7% 7% 9%
2510 29 12% 11% 13% 12% 13%
30 or over 8% 8% 8% 8% 12%
Average age 23.7 23.6 23.8 23.6 24.4
Marital status Q56
Single, divorced, or widowed A47% 46% 47% 48% 41%
In a relationship (other than married or 40% 39% 41% 38% 38%
common-law)
Married or in a common-law union 14% 14% 13% 14% 21%
Number of children Q60
Children 7% 7% 7% 6% 7%
No children 93% 93% 93% 94% 93%
Disability Q55
Total self-identified | 7% | 8% | 8% | 6% | 10%
Visible minority Q58*
Total self-identified | 22% | 17% | 30% | 24% | 17%
Aboriginal Q58**
Total self-identified | 3% | 4% | 3% | 4% | 8%

Note: Columns may not sum to 100% due to rounding.

*'Visible minority' includes respondents that self-identified themselves as belonging to an ethnic/cultural group other
than 'Aboriginal’, 'Inuit', 'Métis' or 'White".

** 'Aboriginal’ includes respondents that self-identify themselves as 'Aboriginal’, 'Inuit' or 'Métis'.




Canadian University Survey Consortium 10

Graduating Students Survey: 20097 June 2009

As shown in Table 8, while the demographic prodil@raduating students appears to have
changed little over the past nine years, in faatjents appear to be getting younger. The
proportion of graduating students who are unden2reased from 63% in 2000 to 73% in 2009.

Table 8: Personal profile: Graduating students acro  ss time
2009 2006 2003 2000

(n=12,160) (n=10,464) (n=11,224) | (n=6,388)
Gender
Male 33% 32% 34% 34%
Female 67% 65% 65% 66%
Age
20 or younger 10% 8% 1% 1%
21 29% 22% 14% 13%
22 22% 24% 28% 30%
23 12% 14% 20% 20%
24 7% 7% 10% 10%
2510 29 12% 13% 16% 14%
30 or over 8% 8% 10% 12%
Average age 23.7 years 23.8 years | 24.6 years | 25.0 years
Disability
Total self-identified | 7% | 6% | 4% 5%
Note: Non-responses were removed in 2009 and are included (but not shown) in previous years.

2.1.1 Living arrangements

In their last undergraduate year, about 6 studerit® are living independently, and about 1
student in 3 lives with parents.

» Most students living independently rent their acowodations (49%), although a few live
in a home they personally own (9%).

» Compared to Group 1 students, students attendiogpgaz or Group 3 universities
appear to be more likely to be living with theirgats or relatives and less likely to be
living on their own.

» Not surprisingly, the older the student, the ldesly she is to live with parents or
relatives and the more likely she is to live incarte she owns.

See Table 9.
Table 9: Living arrangements Q54
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Rented home/apartment/room 49% 54% 47% 45% 29%
(shared/alone)
With parents, guardians, or relatives 35% 28% 40% 39% 57%
Personally owned home 9% 9% 8% 9% 11%
On-campus residence 5% 7% 2% 5%
Other 2% 2% 2% 2% 3%
Note: Columns may not sum to 100% due to rounding.
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2.1.2 Permanent residence

We asked students to indicate the size of the camtgnaf their permanent residence (that is, the
size of the community in which they lived priordatiending university).

» About half of these graduating students (49%) rethat they lived in a city with a
population of 100,000 or more.

» Reflecting the location of the institutions, fevatudents attending Group 1 universities
are from communities with a population of 100,000nmre (39%), than Group 2 (59%)
or 3 (56%) universities.

See Table 10.
Table 10: Size of community Q53
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Lived on a farm/ranch 5% 5% 3% 6% 7%
Less than 5,000 11% 14% 7% 9% 8%
5,000 to 9,999 8% 11% 6% 7% 6%
10,000 to 49,999 15% 17% 15% 13% 6%
50,000 to 99,999 12% 15% 10% 8% 4%
100,000 to 299,999 17% 18% 22% 11% 6%
300,000 to 499,999 7% 5% 10% 5% 8%
Over 500,000 26% 16% 26% 39% 55%
Note: Columns may not sum to 100% due to rounding.

Students in this study come from all provinces &mdtories, as well as the United States and
other countries, but generally reflect the locatdminiversities participating in the survey.

» Almost half (45%) of students report being from ées Canada, most commonly from
British Columbia (19%).

» About 3 in 10 students (30%) are from Ontario.
» Slightly less than 1 student in 25 (4%) is from Qe

» About 1 student in 10 is from the Atlantic provisdd3%), most often Nova Scotia (8%)
or New Brunswick (4%).

» About 1 student in 10 reports being from outsid€ahada (7%).
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Table 11: Province of permanent residence Q52
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
British Columbia 19% 18% 29% 10% 1%
Alberta 13% 10% 2% 26%
Saskatchewan 8% <1% 15% 12% <1%
Manitoba 6% 5% <1% 13% 91%
Ontario 30% 35% 43% 9% 2%
Québec 1% <1% <1% 14%
Nova Scotia 8% 13% <1% 7%
Prince Edward Island <1% 1% <1% <1%
New Brunswick 1% 9% <1% <1%
Newfoundland and Labrador <1% <1% <1% <1%
Territories <1% <1% <1% <1%
International/USA/other 7% 6% 8% 8% 5%
Note: Columns may not sum to 100% due to rounding.

The provinces in which students are attending usityeare shown in Table 12. The distribution
by province, as shown in Table 11, tends to retleetuniversities that are participating in this
year’s study.

Table 12: Province in which attending university
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
British Columbia 21% 21% 35% 10%
Alberta 12% 11% 27%
Saskatchewan 9% 17% 14%
Manitoba 6% 5% 14% 100%
Ontario 30% 34% 48% 6%
Québec 5% 18%
Nova Scotia 11% 17% 11%
New Brunswick 6% 13%
Note: Columns may not sum to 100% due to rounding.

Table 13 (next page) shows that the majority oflstiis are attending a university located in
their home province.

» Over 9 students in 10 from Saskatchewan, ManitBhtsh Columbia, and Ontario are
studying in their home province.

» About 8 students in 10 from Quebec, Nova Scotiadlberta are studying in their home
province.

» About 3 students in 4 from New Brunswick are studythere.

When students go outside their home province foransity (and stay in Canada), they most
typically go to a neighbouring province. For exampl% of Albertans are studying in British
Columbia and 4% are studying in Saskatchewan.
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Table 13: Students attending a university in their home province
Students’ province of residence % attending in home province

Saskatchewan 95%
Manitoba 92%
British Columbia 91%
Ontario 90%
Québec 84%
Nova Scotia 84%
Alberta 83%
New Brunswick 7%

2.2  Disciplines

Institutions submitted students’ program of stulyese programs were grouped into nine
broadly defined disciplines, as shown in Table@Graduating students will be receiving degrees
in:

» Generalist disciplines. Slightly more than 2 students in 5 are graduditiom generalist
disciplines, which include either Social Sciencé%a) or Arts and Humanities (19%)
programs.

» Professional disciplines. About 1 student in 3 will receive a degree in af@ssional
discipline, which includes Business (16%), Profesal (10%), Engineering (6%), and
Education (5%) programs.

» Sciencedisciplines. About 1 student in 5 will graduate with a sciedegree either from
a Biological (13%) or Physical Science (6%) program

Students attending Group 1 (44%) and Group 2 (A8%ersities are more likely than those
attending a Group 3 (36%) university to report thair major subject areas are Social Science
or Arts and Humanities. In addition, few studerntsrading a Group 1 (4%) or Group 2 (5%)
university report being in an Engineering prograsmpared to Group 3 (12%) university
students.

Table 14: Major/subject area of concentration
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Social Science 24% 23% 28% 21% 34%
Arts and Humanities 19% 21% 20% 15% 18%
Business 16% 16% 17% 14% 4%
Biological Science 13% 14% 9% 15% 18%
Professional 10% 9% 9% 11%
Engineering 6% 4% 5% 12%
Physical Science 6% 6% 6% 7% 4%
Education 5% 7% 5% 3% 21%
Other fields 2% 2% 1% 3% 1%
Note: In cases where more than one major was provided, we took the first mention as the primary area of
concentration. Columns may not sum to 100% due to rounding.
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In 2009 (and in past CUSC surveys), male and festaldents tend to select different
educational paths. As Figure 1 shows, female stsdmriinumber male students in most
disciplines. In fact, male students represent tagrity in only two disciplines: Physical Science

and Engineering programs.

Discipline by gender: 2009 CUSC Survey
(n = 12,160)
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Figurel

As was the case in previous years, there are diftess among disciplines related to age.

» The Professional program (average age 26.5 yesatis¢ ionly program with an average
age of its students higher than the overall averégth the exception of Biological
Science students (average age 22.6 years), thegevage in all other programs is 23

years.

» Given that students in Professional programs a&®lthest, it may not be surprising that
they are the most likely to have children. Almosh 5 students in a Professional (19%)
program have at least one child, compared to 3¥4.% of students in the other eight

disciplines.

As shown in Table 15, there is also a differencergdisciplines and the proportion of students
who identify as being a visible minority. BusineB$iyysical Science, or Engineering programs
have the highest proportion of minority studentsnersely, students in Arts and Humanities,

Education, and other fields have the lowest proport
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Table 15: Visible minority by discipline
% identifying as visible minority
(includes Aboriginal students)
Business 37%
Physical Science 34%
Engineering 34%
Professional 27%
Biological Science 26%
Overall 25%
Social Science 25%
Arts and Humanities 15%
Education 12%
Other fields 12%

2.3 Academic profile

In 2009, the typical graduating student is attegdirl-time, taking a four-year degree program
(but over a slightly longer period), and studyind=inglish.

»

The vast majority (89%) of graduating studentsadtrending full-time, although this
seems to vary by age, as the older a studenteidedis likely she is to be attending
university full-time.

Graduating students are taking programs that tilpicequire four years to complete. In
fact, 3 graduates in 4 (78%) report that their pragtypically takes four years to
complete. More students in Group 3 universitie®4Lthan in Group 1 or Group 2
universities (6% each) are in three-year programs.

It appears that many students began their postagacy education prior to attending

their current university. The typical student stdrhis/her post-secondary studies six
years ago in 2003, but has only been attendingdnis/niversity for five years or from
about 2004.

Almost half of students (47%) report being in a kvexperience program, most
commonly a practicum (19%), work experience (1286xervice learning (10%)
program.

Overall, 93% of students are studying in Englishil&/5% are studying in French.
Language of study varies by university type, as t3%tudents in Group 3 universities
report that French is their primary language oflgfwompared to 1% or fewer in Group
1 and 2 universities. This difference likely reflethe location of participating
universities in these groups, as both universiteated in Quebec are in Group 3.

About 1 student in 20 (6%) reports studying in Gknan a student authorization, study
permit, or visa.

Almost 1 student in 4 (23%) has interrupted hisAtadies for one or more terms. The
older students are, the more likely they are teehaterrupted their studies for a term or
more.
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» Almost half of students (47%) report receiving aademic scholarship from their
university at some point during their studies. Amadmose who received a scholarship,
they most often received them for academic me@&{Bor financial need (26%). The
older students are, the less likely they are tehaceived a scholarship from their

university.

These and other findings are presented in Table 16.

Table 16: Academic profile

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Student status Q2
Full-time 89% 91% 87% 89% 82%
Part-time 11% 9% 13% 11% 18%
Length of degree Q5
One year <1% <1% <1% <1%
Two years 3% 3% 3% 3% <1%
Three years 9% 6% 6% 17% 27%
Four years 78% 83% 80% 70% 49%
Five or more years 9% 8% 10% 9% 23%
Average number of years* 3.9 4.0 4.0 3.8 3.9
Year began post-secondary education Q3
2008 <1% <1% <1% <1%
2007 <1% <1% <1% <1% <1%
2006 3% 2% 2% 4% 3%
2005 35% 42% 31% 28% 26%
2004/2003 41% 36% 45% 47% 49%
2002 or earlier 20% 19% 22% 21% 22%
Average year 2003 2003 2003 2003 2003
Year began at this university Q4
2008 <1% <1% 1% <1% <1%
2007 7% 8% 6% 7% 2%
2006 14% 13% 11% 18% 6%
2005 41% 47% 38% 35% 29%
2004 or earlier 37% 31% 43% 40% 63%
Average year 2004 2005 2004 2004 2004
Enrolled in work experiences Q8
Yes | 47% | 45% | 50% | 46% | 42%
Language of instruction Q9
English 93% 97% 96% 85% 95%
French 5% <1% 1% 13% 1%
Other 2% 2% 3% 2% 3%
Studying in Canada on a visa Q61
Yes | 6% | 6% | 6% | 6% | 5%
Interrupted studies Q7
Yes | 23% | 20% | 27% | 23% | 28%
Received academic scholarship from this university Q28
Yes | 47% | 50% | 42% | 46% | 58%

Note: Columns may not sum to 100% due to rounding.
*In calculating the average length of degree, five or more years was treated as five years.
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As shown in Table 17, the academic profile of shislén 2009 is very similar to that of students
who participated in CUSC'’s previous graduating stiudurveys.

Table 17: Academic profile by year
2009 2006 2003 2000

(n=12,160) | (n=10,464) | (n=11,224) | (n=6,388)
Type of student
Full-time 89% 85% 84% 80%
Part-time 11% 14% 13% 16%
Length of degree
One year <1% <1% <1% 1%
Two years 3% 3% 4% 1%
Three years 9% 18% 18% 22%
Four years 78% 70% 66% 63%
Five years or more 9% 8% 9% 7%
Average number of years* 3.9 3.8 3.8 3.7
Years at current university
One year <1% 1% 1% 2%
Two years 7% 8% 7% 7%
Three years 14% 16% 16% 17%
Four years 41% 39% 39% 42%
Five years or more 37% 36% 32% 32%
Average number of years 4.5 4.5 4.4 4.4
Interrupted studies
Yes | 23% | 22% | 18% | 19%
Note: Non-responses were removed in 2009 and are included (but not shown) in previous years.
*In calculating the average length of degree, five or more years was treated as five years.
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2.3.1 Academic profile by discipline

As shown in Table 18:

» Education and Engineering students are most liketgport having five-year or longer
programs and have the longest programs on aveajeyer four years). Students in
Professional degrees are least likely to reporirfggprograms that are five years in
length or longer.

» Students in Education and Professional programsast likely to have taken a work
experience program while in university. StudentSocial Sciences and Arts and
Humanities programs are the least likely.

» Students in Business and Physical Sciences arelikggtto report studying in Canada
on a student authorization, student permit, or,widach may account for why these
programs reported the highest proportion of visilaority students.

Table 18: Academic profile by discipline
Discipline %

Program length (five years or more) Education 47%
______________ Engineering | 29% _______
oo Overall | 9% ...

Other fields 4%

Professional 2%

Work experience Education 93%
ceoe......._Professional | 89% .
oo Overall | 4% .

Social Science 35%

Arts and Humanities 31%

Studying in Canada on a visa Business 13%
________ Physical Science | 10% .
oo Overall | 6% ..

Education 2%

Professional 2%
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2.3.2 Interruption of studies

As mentioned in the previous section, it is comrfwrstudents to have interrupted their studies
for one or more terms since starting their postedary education. In 2009, the most common
reasons students interrupted their studies werenigmloymen(8%), family reasong7% - either

to raise children or other family reasons)tiravel (5%), or forfinancial reasong5%). See

Table 19.

Table 19: Interrupted studies Q7
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Have not interrupted studies 77% 80% 73% 77% 72%
For employment 8% 7% 10% 8% 9%
To travel 5% 1% 7% 5% 8%
For financial reasons 5% 5% 5% 1% 8%
For other family reasons 4% 4% 5% 3% 6%
Due to illness 3% 3% 3% 3% 5%
To have/raise children 2% 2% 2% 2% 2%
Required to withdraw by the university 2% 1% 2% 2% 1%
Other reasons 1% 1% 1% 1% 6%
Note: Respondents could provide more than one answer. Therefore, columns may not sum to 100%.

For the first time in CUSC surveys, we asked sttgl#rmnything delayed their completion of
their program at their university. Overall, almash 3 students (32%) say something delayed it.

» The most common reasons appear to be related tv#ilability of courses, as many
students delayed their program dueequired(15%) orelective(6%) courses not being
available

» About 1 student in 10 delayed their program becafisieeirgrades(9%) orfinancial

issueg8%).
Table 20: Delays in completion of program Q64
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
None 68% 71% 61% 69% 52%
Required courses not available 15% 13% 21% 12% 28%
Grades 9% 9% 11% 9% 10%
Financial issues 8% 7% 10% 8% 13%
Elective courses not available 6% 5% 8% 5% 11%
Other 8% 8% 9% 9% 10%
Note: Respondents could provide more than one answer. Therefore, columns may not sum to 100%.
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2.3.3 Students’ grades

We asked students to tell us their average gradééocourses they had completed at the time of
the survey. We also asked students to convert ginette point to a letter grade equivalent.

» The average grade of these students is close to(arBaverage of 4.9 outof 7; a5 is
equivalent to a B+).

» One student in 3 (33%) reports an average that A @r higher, while over half (55%)
report an average that is a B or B+.

» Students’ grades consistently decline by age vgtildents are in their twenties, from an
average of about a B+ for those 20 years of age/andger (5.0) to between a B and a
B+ for those 25 to 29 (4.7); however, grades reddon students 30 years of age and

older (5.2).
Table 21: Average grade for courses completed so fa r Q10
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Aor A+ 12% 12% 9% 13% 18%
A- 21% 21% 20% 23% 23%
B+ 26% 24% 27% 26% 21%
B 29% 28% 32% 27% 24%
C+ 9% 10% 9% 9% 9%
C or lower 3% 4% 3% 3% 5%
Average 4.9 4.9 4.8 5.0 5.0
Note: This grade scale is based on the following: A/A+=7, A-=6, B+=5, B=4, C+=3, C=2, D=1.
Columns may not sum to 100% due to rounding.
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Students’ grades differ significantly by disciplién average:

» Students in Education and Professional prograntsttehave higher grades, averaging
over a B+ (an average of 5 or higher out of 7). étbbin 10 students in each program
have an A- average or higher.

» Students in Business and Engineering programstrsjigintly lower average grades than
students in other programs. About 1 in 4 studesyisnt an average grade of A- or higher
in each of these programs.

Table 22: Average grade by discipline
Average
(1=Dand7=AorA+)

Education 5.2
Professional 5.2
Arts and Humanities 5.0
Biological Science 4.9
Overall 4.9
Physical Science 4.8
Social Science 4.8
Other fields 4.7
Business 4.7
Engineering 4.5
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2.4  Parents’ education
We asked students what levels of education thether@nd father had completed.

» About 7 students in 10 report that their fathe®gjMhad completed had least some post-
secondary. This is the same for their mother’s atioc (70%).

» Slightly less than 1 in 5 students (17%) are fysiheration students; that is, neither their
father nor their mother took any post-secondarycation.

See Table 23 and Table 24 for the levels of edocatiudents report their mother and father

took.

Table 23: Mother's education Q70

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Less than high school 10% 10% 10% 9% 11%
High school graduate 41% 43% 41% 38% 46%
Some college/technical school/CEGEP 12% 12% 11% 11% 8%
(no certificate/diploma)
College/technical/CEGEP graduate 24% 25% 23% 22% 20%
Some university (no degree/diploma) 7% 7% 7% 6% 6%
University graduate (B.A., B.Sc.) 27% 24% 27% 30% 25%
Professional degree (e.g., Medicine, 4% 4% 4% 5% 6%
Law)
Graduate degree (Master's, Ph.D.) 7% 7% 7% 9% 7%
Other <1% <1% <1% <1% 1%
Don't know 1% 1% 1% 1% <1%

Note: Respondents could provide more than one answer. Therefore, columns may not sum to 100%.

Table 24: Father's education Q70

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Less than high school 13% 15% 13% 12% 18%
High school graduate 35% 37% 36% 33% 36%
Some college/technical school/ CEGEP 10% 11% 10% 9% 8%
(no certificate/diploma)
College/technical/CEGEP graduate 22% 24% 21% 20% 19%
Some university (no degree/diploma) 7% 6% 7% 6% 8%
University graduate (B.A., B.Sc.) 26% 23% 28% 28% 23%
Professional degree (e.g., Medicine, 7% 5% 6% 9% 8%
Law)
Graduate degree (Master's, Ph.D.) 11% 10% 11% 14% 12%
Other <1% 1% <1% <1% 1%
Don't know 2% 2% 2% 2% 2%

Note: Respondents could provide more than one answer. Therefore, columns may not sum to 100%.
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3.0 Experiences at university

In this section, we report on students’ assessnaéitbe contribution of a number of experiences
they may have had at university to their personavth and development. We asked students to
rate 17 of these experiences for whether they ibutenone, very littlesome pr very mucho

their growth. If they did not have experience ipaaticular area, participants were asked to
indicate that it was not applicable.

3.1 Class-based experiences

We asked students to rate the contribution thasetmsed activities have made to their personal
growth and development. The percentages of stusdrigated these activities are shown in
Table 25.

» Almost all students report experience withssroom instructiomndparticipation in
classroom discussions

» Almost as many, about 8 students in 10 have hadreqeinteracting with teaching
assistant®r receivingonline instructionwhile just over 7 in 10 students have had
experience in thiaaboratory.

Table 25: Percent reporting experience with in-clas s activities Q11
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
a. Classroom instruction 99% 100% 99% 99% 100%
b. Participation in classroom 99% 100% 99% 99% 100%
discussions
i. Interaction with teaching assistants 85% 7% 91% 90% 74%
p. Online instruction 78% 78% 81% 75% 63%
c. Laboratory experiences 72% 72% 70% 74% 74%
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Table 26 shows the proportion of students, whoehqmkrience with these in-class activities,
who rate each as contributirgry mucho their personal growth and development.

4

About 6 students in 10 ratéassroom instructioms having contributed very much to
their personal growth and development. Just 1%tshg not contribute to their personal

growth.

About 4 students in 10 report tharticipation in classroom discussionentributed very
much to their personal growth and development. 2Ussaid it did not contribute to their

growth.

About 1 in 3 students rateboratory experiencas contributing very much to their
personal growth and development, although 8% sa@ig ihot contribute anything to their
growth.

About 1 in 5 students rateteraction withteaching assistaniss contributing very much
to their growth and development. This compares Wit¥ who report that teaching
assistants contributed nothing to their growth.

Among these in-class activities, students catiine instructionas contributing the least
to their personal growth and development. About @ students say it contributed very
much to their personal growth and development. Hewnel2% say it contributed
nothing to their personal growth.

Table 26: In-class activities: contributed very muc h to personal growth and development Q11
All Group University of
students 1 2 3 Winnipeg

a. Classroom instruction 60% 64% 57% 55% 59%
b. Participation in classroom discussions 44% 49% 44% 36% 46%
c. Laboratory experiences 35% 36% 33% 34% 28%
i. Interaction with teaching assistants 19% 20% 21% 16% 15%
p. Online instruction 15% 17% 16% 12% 11%
Note: Percentages are based on those reporting experience.




Canadian University Survey Consortium

Graduating Students Survey: 20097 June 2009

3.1.1 Class-based experiences by discipline

Students’ perceptions of a number of these classebactivities and their contributions to
personal growth and development appear to varyidoypdine.

» Participation in classroom discussioismore likely to be rated as contributing very
much to students’ personal growth and developmmaing those in Arts and Humanities

programs and other fields. Classroom discussioness likely to be rated as
contributing very much by students in Engineeringbysical Science programs.

» Laboratory experiencelsave more impact on students in Biological Scieftysical
Science, and Professional programs, and muchrigsact on students in disciplines not

generally associated with labs: Business and ArtisHumanities.

» Interaction with teaching assistardppears to have contributed more to students in
Physical and Biological Science than to those its And Humanities, Business, and

Professional programs.

See Table 27.
Table 27: Contribution of class-based activities by discipline
Activity Discipline % very much

Participation in classroom discussions Arts and Humanities 52%
_____ Otherfields | 52%
. Overall| aa%

Physical Science 27%

Engineering 23%

Laboratory experiences Biological Science 59%

Physical Science 48%
ceooe......._Professional | 4% .
. Overall| 35%

Arts and Humanities 20%

Business 15%

Interaction with teaching assistants Biological Science 27%
________ Physical Science | 26%
. Overall| 19%

Arts and Humanities 15%

Business 15%

Professional 15%
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3.2  Academic experiences

Almost all students had participated in many ofdbademic activities.

»

»

Almost all students report experience widlguired readingswritten assignments and
essaysexaminationsuse of library resourceandrecommended readings

Just over half of students have experiencedo-ap, internship, or practical experience
programrelated to their program of studi@s writing an undergraduate thesis or taking
a self-directed study course

Table 28: Percent reporting experience with academi ¢ activities Q11
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
e. Required reading 100% 100% 100% 99% 100%
|. Written assignments and essays 100% 100% 100% 99% 99%
d. Examinations 99% 100% 99% 99% 99%
h. Use of library resources 98% 99% 98% 98% 99%
f. Recommended reading 96% 97% 96% 96% 98%
g. Co-op program, internship, practical 55% 54% 58% 55% 55%
experience
g. Undergraduate thesis, self-directed 52% 53% 52% 52% 49%
study, or senior project

Among students who participated in these acadeaticitzes:

4

Although just over half of students participatedhito-op, internship, or practical
experience progranthis activity had the highest proportion of stoidesaying that it
contributed very much to their personal growth dadelopment. In fact, almost 6 in 10
say it contributed very much. However, 15% saydtribt contribute anything to their
growth and development.

About half ratewritten assignmentsr undergraduate thesis or self-directed stady
contributing very much to their growth and devel@mtn Just 1% say thairitten
assignmentslid not contribute to their personal developmeampared to 11% for
undergraduate thesis or self-directed study

About 4 students in 10 ratequired readinggnduse of library resourceas contributing
very much to their growth and development. Very sawlibrary resourceq4%) or
required reading$2%) contributed nothing to their growth.

About 1 in 4 students indicaexaminationsontributed very much to their growth. Just
3% rate exams as contributing nothing to their ghow

Almost 1 in 7 students thinecommended reading®ntributed very much to their
growth. However, almost as many students (11%}lsstyecommended readings
contributed nothing to their growth. The older st are, the more likely they are to
sayrecommended reading®ntributed very much to their personal growth.




Canadian University Survey Consortium 27
Graduating Students Survey: 20097 June 2009

Table 29: Academic activities: contributed very muc h to personal growth and development Q11

All Group University of
students 1 2 3 Winnipeg

g. Co-op program, internship, practical experience 58% 57% 57% 61% 55%
I. Written assignments and essays 51% 53% 51% 46% 53%
0. Undergraduate thesis, self-directed study, or 48% 51% 45% 48% 57%
senior project

e. Required reading 38% 40% 37% 35% 46%
h. Use of library resources 37% 38% 40% 33% 43%
d. Examinations 24% 26% 23% 24% 20%
f. Recommended reading 14% 17% 13% 12% 18%

Note: Percentages are based on those reporting experience.

As has been the case in previous CUSC surveysadiigting students, female students (64%)
are more likely than male students (49%) to reff@tco-op programs, internships, or practical
experienceontributed very much to their personal growth dadelopment.

3.2.1 Academic activities by discipline

Students’ perceptions of the impact that variowslamic activities had on their personal growth
and development appear to vary by discipline.

» Co-op, internship progranor other practical experiencdhe vast majority of Education
and Professional program students who provideimgrétink their co-op, internship
program, or other practical experience contribwey much to their personal growth,
while less than half of Social Science studentskttine same.

» Written assignments and essagscause written work makes up much of their aours
work, it is not surprising that students in Artslafumanities and Social Science
programs are most likely to say that written assignts contributed very much to their
personal growth. Students in Physical Science ahot&ion programs are least likely to
say that written assignments contributed very much.

» Undergraduate thesi®smong those who provide a rating, students in Riéanal,
Education or Business programs are the least likebay that a thesis contributed very
much to their personal growth, while those in Bgital Science are the most likely.

» Required readingsStudents in Arts and Humanities programs are th&t iikely to say
that required readings contributed very much tar fersonal growth and development.
Those in Engineering, Physical Science, or Edungirograms are the least likely to
value such readings.

» Use of library resourceslhose in Arts and Humanities or Social Sciencgams are
most likely to rate their use of library resouresscontributing very much to their
growth, while students in Physical Science and Esgjiing programs are least likely.

» ExaminationsEngineering students value the contribution exations had on their
growth and development much more than studentthigr programs. Arts and
Humanities and Education students are the leadylik




Canadian University Survey Consortium 28
Graduating Students Survey: 20097 June 2009

Table 30 shows these results.

Table 30: Contribution of academic activities to gr  owth and development by discipline

Activity Discipline Very much

Co-op, internship, or practical experience Education 86%
___________________ Professional |~ _83% |
_________________________ Overall [~ '58% |

Social Science 45%

Written assignments and essays Arts and Humanities 62%
________________ Social Science | 59% |
_________________________ Overall [~ '51% |

Education 38%

Physical Science 36%
Undergraduate thesis/self-directed study | | Biological Science [ ~ 59% |
_________________________ Overall [~~~ 48% |

Education 39%

Professional 38%

Business 37%
Required readings | Arts and Humanities |~ 50% |
_________________________ Overall [~ "38% |

Engineering 26%

Physical Science 24%

Education 24%

Use of library resources Arts and Humanities 46%
________________ Social Science | 46% |
_________________________ Overall | . 37% |

Physical Science 21%

Engineering 19%
Examinatons Engineering |~ 36% |
_________________________ Overall | 24% |

Arts and Humanities 16%

Education 14%

3.3  Experiences with faculty

Almost all students indicate that they had expeeenith university faculty, although slightly
fewer report experience wifaculty research activitie@7%). See Table 31 for results.

Table 31: Percent reporting experience with faculty Q11

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
k. Faculty feedback on assignments or 99% 100% 99% 99% 99%
projects
n. Faculty enthusiasm for subject 99% 100% 99% 99% 100%
material
m. Faculty knowledge of their discipline 99% 100% 99% 99% 99%
j. Personal interactions with faculty 99% 99% 98% 98% 99%
0. Faculty research activities 87% 87% 86% 87% 84%
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According to students, some aspects of their e@pees with faculty contribute more to
students’ personal growth and development tharrethe

» About 2 students in 3 report tHaculty knowledge of their discipliree faculty
enthusiasm for subject materi@ntributed very much to their personal growth and
development. For each of these, just 1% say thefribated nothing to their growth.
Over time, students report that the contributiofactilty enthusiasm for subject material
contributed more to their personal growth and dgwelent. In 2000, 42% report that
faculty enthusiasm contributed very much to theavwgh. The proportion of students
who say the same has grown in each successiveysumtig in 2009, 64% say faculty
enthusiasm has contributed very much to their pedsgrowth.

» About half of students think thatrsonal interactions with faculgndfaculty feedback
on assignmentsr projectscontributed very much to their personal growth and
development. Very few students say eithersonal interactions with facul{2%) or
feedback on assignmelrffi$o) did not contribute at all to their growth. €@wime,
students have reported that feedback on assignnsecastributing more to their
personal growth and development. In 2000, 29%uafents say such feedback
contributed very much to their personal growth, #ms has grown steadily until 2009,
when 48% report the same.

» About 1 in 4 students report tHaculty research activitiesontributed very much to their
personal growth. Whereas 9% say that this facultiyity did not contribute to their
growth.

Students in Group 1 universities are more satisfigkd faculty activities than those in Group 2
or Group 3 universities; however, this differensatatistically significant for two of the six
activities -personal interactions with faculgndfaculty feedback on assignments or projects

Table 32: Faculty activities: contributed very much to personal growth and development Q11
All Group University of
students 1 2 3 Winnipeg

m. Faculty knowledge of their discipline 65% 71% 62% 59% 66%
n. Faculty enthusiasm for subject material 64% 69% 62% 59% 66%
j. Personal interactions with faculty 50% 60% 45% 41% 54%
k. Faculty feedback on assignments or projects 48% 56% 46% 38% 50%
0. Faculty research activities 24% 27% 23% 19% 24%
Note: Percentages are based on those reporting experience.
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3.3.1 Contribution of faculty by discipline

Two activities show a significant difference indg¢mts’ ratings of faculty’s contribution by
discipline. Among these activities:

» Students in Arts and Humanities programs are tylgicaost likely to report faculty’s
enthusiasm for subject materi@ntributed very much to their personal growth and
development, while Engineering students are |elesiyl

» Biological Science students are most likely to tegtfaculty research activitiegery
much contributed to their growth. Business studantdeast likely to say this activity
contributed very much to their growth.

Table 33: Contribution of faculty activities to gro wth and development by discipline

Activity Discipline Very much
Faculty enthusiasm for subject material |  Arts and Humanities | ~ ° 74%
_________________________ Overall [~ 64%

Engineering 49%
Faculty research activites (| Biological Science | ¢ 32% ]
_________________________ Overall |  24%

Business 16%
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4.0 Extracurricular activities

In this section, we report on the impact that 1Famurricular activities had on students’
personal growth and development.

4.1  Student services and supports
We asked students about their use of various orpaarstudent services and supports.
» About 6 students in 1farticipated instudent clubs and organizatignshile about half
usedstudy skills and learning support servicBarticipating in student clubs and

organizationsdecreases as students get older.

» Slightly more than 1 student in 10 rep@&sving asa peer or residence advisor
participatingin international placement or exchanges student government

See Table 34.
Table 34: Use of on-campus student services/support s Q12
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
k. Participating in student clubs and 56% 61% 53% 52% 35%
organizations
a. Using study skills/learning support 47% 54% 46% 38% 40%
services
b. Serving as a peer or residence advisor 12% 15% 10% 10% 7%
h. Participating in international study or 12% 12% 11% 13% 10%
exchanges
m. Participating in student government 11% 11% 8% 15% 10%

4.1.1 Contribution of student services and supports

Table 35 (next page) shows the proportion of sttgdeho participated in these activities, and
who considered them to contribute very much tortpersonal growth and development. As in
previous years, of these supports/services, thmsdving the fewest students tend to have the
biggest impact on students’ personal growth.

» Although few students had participatednternational placements or exchang@&sn 10
say that they contributed very much to their peasgnowth, while just 5% think they
did not contribute to their growth.

» About 4 in 10 students report participatingstundent governmenparticipating irstudent
clubs or organizationsor serving as peer or residence advisopntributed very much
to their personal growth and development. Less thenl0 students say that
participating instudent governmei($%), participating irstudent clubs or organizations
(4%), or serving as peer or residence advis(®%) did not contribute to their growth.
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» Although about 3 in 10 students sstydy skills or learningupport servicesontributed
very much to his/her personal growth, just 3% tHimk did not contribute to their
growth, making this the lowest proportion amongfilie student services tested. Over
time, it appears that students are more likelyatothat their universities contributed very
much to their growth in terms of using study skidarning support services. In 2000,
only 16% said very much, but this has grown stgadiR003 (20%) and 2006 (26%),

reaching 30% in 20009.

Table 35: Student services: contributed very mucht o personal growth and development Q12
All Group University of

students 1 2 3 Winnipeg
h. Participating in international study or 68% 62% 68% 75% 58%
exchanges
m. Participating in student government 39% 39% 35% 42% 38%
k. Participating in student clubs and 38% 41% 35% 37% 36%
organizations
b. Serving as a peer or residence advisor 37% 38% 37% 36% 9%
a. Using study skills/learning support services 30% 33% 26% 28% 32%
Note: Percentages are based on those reporting experience.

There are several differences among demographigpgrand how much student services
contributed to their growth and development.

» Female (76%) students are more likely than maléojsGudents to report that
participating in international study or exchangamntributed very much to their personal

growth.

» Students 22 years of age and younger are morg likeh students 23 and older to report
thatparticipating in international study or exchang@sdserving as a peer or residence
advisorcontributed very much to their personal growth.

4.1.2 Contribution by discipline

Among the five student services, osrving as a peer or residence advisostatistically
significant by discipline. Biological Science stuteare most likely to report this contributed
very much to their growth, while Professional angsiBess students are least likely.

Table 36: Contribution of faculty activities to gro

wth and development by discipline

Service Discipline Very much
Serving as a peer or residence advisor | Biological Science | 48%
_________________________ Overall | _ _ __37%
Professional 26%
Business 26%
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4.2  Non-academic campus activities
As shown in Table 37, many students report takeng ip non-academic events on campus.
» Almost 7 students in 10 report attendoegnpus social events.

» About 6 students in 10 report that they attenchatipus lecturesr cultural events The
proportion of students attending such on-campusi@ilevents appears to be growing.
In 2003, 32% of students reported attending suentsy This increased to 55% in 2006,
and 61% in 2009.

» Four students in 10 report attendimgme games for university athletic teamns
participating in on-campus recreational or sport®grams Students attending Group 1
universities (51%) are more likely to attemoimes games for university athletic teams
than students attending a Group 2 or Group 3 usitye{34% each).

» About 1 student in 3 reporising on campuslt appears the likelihood of living on
campus decreases as university size increasest Aboud 0 students attending a Group 1
university (43%) live on campus compared to 1 @rBup 2 university students (33%)
and 1 in 4 Group 3 university students (26%).

» Slightly less than 3 in 10 students araployed on campuhile about 1 in 10 reports
being a teaching assistant

Table 37: Involved in non-academic campus activitie s Q12
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
0. Attending campus social events 68% 72% 64% 66% 39%
e. Attending campus lectures (in 63% 68% 59% 60% 66%
addition to regular classes)
f. Attending campus cultural events 61% 66% 57% 59% 52%
(theatre, concerts, art exhibits)
p. Attending home games of university 41% 51% 34% 34% 21%
athletic teams
g. Participating in on-campus student 40% 40% 39% 42% 13%
recreational and sports programs
i. Living on campus 35% 43% 33% 26% 5%
d. Having other on-campus 28% 31% 26% 25% 29%
employment
c. Being a teaching assistant 10% 13% 9% 7% 22%
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There are several differences among students aotl/ement in non-academic campus
activities.

» Male (52%) students are more likely than femalé4B3# have participated ion-
campus recreational or sports programs

» Students in Arts and Humanities (76%) programsrasst likely toattend campus
cultural eventswhile students in Professional programs (47%}laedeast likely.

» Participation in studentecreational and sports progranasso varies by discipline.
Students in Engineering (59%) and Biological Scee(®3%) programs are the most
likely to report such participation, while thoseRrofessional programs (27%) are the
least likely.

» Younger students are more likely to report expegenith many of these non-academic
activities. Typically, the older a student is, tass likely they are to report experience
attending social eventattending home games of university athletic tegradicipating
in on-campus student recreational and sports praggandliving on campus

4.2.1 Contribution of non-academic activities

Among the students who participated in these onpcanmon-academic activities, about half
credited two activities with contributing very mutththeir personal growth and development.

» Although very few students had experiebegng a teaching assistarayer half of those
with such experience indicate that it contributedyvmuch to their personal growth and
development. Just 3% say that it contributed ngthantheir growth.

» Over half of those who experiencidng on campusay that it contributed very much to
their personal growth, while 4% say that it conitéd nothing to their growth. The
proportion of students who repdisting on campusgontributed very much to their
personal growth decreases with the age of the stediegom 57% of students 20 and
younger to 20% of those 30 and older.

Fewer of those who patrticipated in other activitigggort that these activities contributed very
much to their growth.

» About 4 students in 10 report tHaving other on-campus employmeantributed very
much to their personal growth, while 6% think intdbouted nothing.

» About 3 students in 10 repguéarticipating in on-campus student recreational apabrts
programsandcampus lecturesontributed very much to their personal growttst 5%
sayparticipating in on-campus student recreational apabrts programsnd 2% say
campus lecturedid not contribute to their growth and development.

» About 1 student in 5 reports that attendoagnpus cultural activitieandsocial events
contributed very much to his/her growth and develept. In each case, 5% think they
contributed nothing to their growth.
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» About 1 student in 7 says thattending home games of university athletic teams
contributed very much to his/her growth. Almosta@any (12%) say that attending such
events contributed nothing to their growth and dgwaent.

Table 38: On-campus activities: contributed very mu ch to personal growth and development Q12
All Group University of

students 1 2 3 Winnipeg
c. Being a teaching assistant 55% 57% 57% 47% 62%
i. Living on campus 52% 52% 54% 50% 21%
d. Having other on-campus employment 43% 44% 44% 40% 37%
g. Participating in on-campus student 29% 31% 28% 27% 13%
recreational and sports programs
e. Attending campus lectures (in addition to 28% 30% 28% 23% 24%
regular classes)
0. Attending campus social events 22% 25% 19% 19% 4%
f. Attending campus cultural events (theatre, 20% 23% 17% 17% 13%
concerts, art exhibits)
p. Attending home games of university athletic 16% 17% 15% 11% 10%
teams
Note: Percentages are based on those reporting experience.

4.2.2 Contribution by discipline

As shown in Table 39, there is one statisticaljyngicant difference among disciplines and the
contribution on-campus activities made to studepéssonal growth and development.

» Students in Arts and Humanities programs are nilaylto report thaattending campus
cultural eventgontributed very much to their personal growth,levifihysical Science
students are least likely.

Table 39: On-campus activities by discipline

Activity Discipline Very much
Attending campus cultural events | Arts and Humanities | 28% |
________________________ Overall | 20% |

Physical Science 12%
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4.3 Interactions with others

Table 40 shows the proportion of students who teipteractions with other students, including
involvement in community service activities.

As would be expected, almost all students repariniganteractions with other studengnd
exposure to students from different culturékalf report being involved in eithen- or off-
campus community service or volunteer activitiRegticipating in on-campus community
service and volunteer activities less likely the older a graduating student is.

Table 40: Interaction with others Q12
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
j. Interacting with other students 99% 99% 98% 98% 99%
g. Being exposed to students from 89% 91% 89% 88% 90%
different cultures
Any community service/volunteer 50% 53% 49% 46% 43%
activity (net)
s. Participating in off-campus 40% 44% 38% 36% 36%
community service/volunteer activities
r. Participating in on-campus 31% 35% 29% 28% 19%
community service/volunteer activities

4.3.1 Contribution of interactions with others
Among those who report such interactions:

» Six students in 10 repariteracting with other studentontributed very much to their
personal growth and development. Only 1% sayacterg with other students did not
contribute to their personal growth.

» About 4 in 10 indicate that eitheff-campusr on-campus community service and
volunteer activitiexontributed very much to their personal growtheéch case, 3%
report that such activities contributed nothingheir growth.

» About 3 students in 10 report theatposure to students from different culturestributed
very much to their personal growth and developméut 4% say it contributed nothing
to their personal growth.

Table 41: Interaction with others: contributed very much to personal growth and development Q12
All Group University of

students 1 2 3 Winnipeg
j. Interacting with other students 60% 63% 58% 59% 54%
s. Participating in off-campus community 44% 45% 45% 42% 43%
service/volunteer activities
r. Participating in on-campus community 36% 37% 35% 33% 25%
service/volunteer activities
g. Being exposed to students from different 31% 31% 31% 32% 29%
cultures
Note: Percentages are based on those reporting experience.
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4.3.2 Hours engaged in community service

As shown in Table 42, although half of students égaerience with volunteering, either on or
off-campus, more than 4 students in 10 (45%) detnote to volunteering on a weekly basis. On
average, the typical student spends about 2 howeek on such activities. Among those who
spend time volunteering, the average number ofdhdaubles to about 4 hours per week.

Table 42: Average number of hours engaged in commun

ity service/volunteer activities per week Q13

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
None 55% 52% 56% 59% 60%
lor2 19% 22% 17% 18% 18%
3to5 17% 17% 17% 16% 12%
6 or more 9% 9% 9% 8% 10%
Average hours (all respondents) 1.9 2.0 1.9 1.7 1.7
Average hours (those who participate) 3.8 3.7 4.0 3.6 3.9

Note: Columns may not sum to 100% due to rounding.
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5.0 Use of and satisfaction with facilities and ser vices

We asked students to rate their use of and sdimfiawith 16 different facilities and services at
their universities.

51 General facilities and services

We asked students who had experience using thayaeiservice to indicate their level of
satisfaction with each of six general services.

5.1.1 Use of general facilities and services

Some facilities and services are, by their veryrgtused by almost all students, while the use
of others is based on the students’ circumstak®3able 43 (next page) shows:

» As might be expected, virtually all students haseduthecampus bookstorandlibrary
facilities.

» Over 8 in 10 report usingomputing services

» About 7 students in 10 have used camguiretic facilities The use of athletic facilities
appears to have grown compared to three yearsfagee have found in the past,
younger students are more likely to report usirggéhfacilities. For example, 78% of
students 21 years and younger report using thempared to 40% of students age 30
and older.

» Over 4 students in 10 have usminpus medical serviceFhere is some indication that
younger students are more likely to utilize thisoampus service. Although it falls just
below the threshold for statistically significanogger half of those 21 years of age or
younger have used campus medical services, compaiteglust 26% of those 30 years
of age or older. This likely reflects the factttbéder students use alternative medical
service, such as their own doctor.

» About 1 student in 3 has usediversity residencat some point during their time at their
institution. Students attending Group 3 universitee the least likely to report such use,
while Group 1 students are the most likely. Yourgiadents are also more likely to
report using university residence at their curiestitution. Over half of those 21 or
younger report using such facilities, and it desdirsteadily with just 6% of those 30 and
older saying they have been in residence.
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Table 43: Use of facilities/services Q16
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
g. Campus bookstores 97% 98% 97% 97% 96%
h. Library facilities 97% 97% 97% 96% 97%
i. Computing services 86% 87% 84% 86% 88%
j. Athletic facilities 71% 72% 68% 71% 48%
I. Campus medical services 46% A47% 46% 44% 14%
r. University residences 36% 44% 34% 27% 6%

Use of the university’athletic facilitiesis more common among students in Engineering (86%)
and Biological Science (80%) programs and less comamong students in Professional (55%)
programs.

5.1.2 Satisfaction with general facilities and serv  ices

As shown in Table 44, among students who used gws&es, some 8 in 10 or more are
satisfied or very satisfied with them.

» This includes more than 1 in 3 students who arg satisfied withlibrary facilities
(36%),campus medical servic€35%), orathletic facilities(34%).

» Slightly less than 3 in 10 students is very safivithuniversity residencer computer
facilities (28% each).

» About 1in 5 is very satisfied (20%) with tbempus bookstore

Table 44: Satisfaction with general facilities/serv  ices (% very satisfied/satisfied) Q16
All Group University of
students 1 2 3 Winnipeg

h. Library facilities 90% 87% 92% 93% 83%
i. Computing services 89% 86% 92% 91% 87%
I. Campus medical services 87% 85% 90% 86% 79%
j. Athletic facilities 86% 85% 90% 85% 94%
g. Campus bookstores 79% 77% 79% 83% 76%
r. University residences 79% 80% 81% 76% 68%
Note: Percentages are based on those who have used the service.
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5.2  Special services

We asked students who had experience using thesdovindicate their level of satisfaction
with each of 10 special services.

5.2.1 Use of special services

Table 45 (next page) shows students’ use of vaspesial services.

4

The most commonly used special servicadademic advisingjsed by slightly more
than 3 in 4 students. Students attending Group\etsities (81%) and Group 2
universities (77%) are more likely to have used Harvice than those in Group 3
universities (68%). Although this is similar to thast, in 2009 this finding falls slightly
below the criteria for meeting statistically sigo#&nce.

About 1 student in 3 reports having ussgekvices for co-op programs, internships, and
other practical experiences related to their progxastudy skills/learning support
services;andservices for students in need of financial. &ilere appears to be more
students reporting the use of study skills/learrsngport services than there were three
years ago (when 26% reported the use of such ssjvi€his change appears to be most
common at Group 1 universities, where 28% of sttedegport use of these services in
2006 and 39% report it now.

In 2009, students in Group 1 universities (40%)racee likely that those in Group 2
(33%) or Group 3 (23%) to say they have usexices for students in need of financial
aid.

About 3 in 10 usedareer counselling servicemdemployment services

About 1 student in 5 reports usipgrsonal counselling services

Approximately 1 student in 10 reports usinternational student services

Less than 1 student in 10 reports using servicsgded for specific types of students,
including services fodisabledor First Nationsstudents.
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Table 45: Use of special services Q16

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
a. Academic advising 76% 81% 77% 68% 82%
k. Services for co-op program, 35% 34% 37% 34% 28%
internship, and other practical
experiences related to your program
b. Study skills/learning support 34% 39% 35% 27% 29%
services
p. Services for students needing 33% 40% 33% 23% 20%
financial aid
e. Career counselling services 31% 29% 34% 31% 17%
m. Employment services 30% 30% 27% 33% 20%
c. Personal counselling services 21% 23% 21% 18% 13%
0. International student services 11% 10% 12% 12% 8%

n. Services for students with disabilities

8%

8%

7%

7%

8%

g. Services for First Nations students

4%

5%

4%

4%

5%

For some special services, students’ use variekdaypline. Special services that differ include:

» Academic advisingJse of academic advising appears to vary by plise. For example,
while a significant majority of students in ArtscaHlumanities (81%), Social Science
(81%), and Education (81%) programs report usirglamic advising, over half of
students in Professional (55%) and Engineering (50%grams report using it.

» Career counselling.Students in Business (43%) and Engineering (39%grpms are
the most likely to report using this service, whhese in Education (21%) and
Professional (16%) programs are the least.

» Employment serviceédbout half of students in Engineering (51%) peogs and about

one-third of students in Business programs (36%)nteusing employment services. Less

than 1 student in 5 who is in a Professional pnogfd5%) used these services.

» Services for co-op program, internship, and othexcical experiences related to their
program Students in Education (76%), Professional (533, Engineering (54%)

programs are most likely to use this service, camgbéo students in Arts and Humanities

(21%) and Social Science (24%) programs.
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5.2.2 Satisfaction with special services

The majority of students — ranging from 66% to 86%ho have used these special services are
satisfied with them (see Table 46).

»

Academic advisings the only specialty service used by a majorftgtadents, and while
about 3 in 4 of those who used it are at leassfiadi with their experience, including
24% who are very satisfied, just as many are dsggat with their experience (22%).

Although 86% of students who ussilidy skillsor learning support serviceare satisfied,
just 21% are very satisfied, which is one of thedet proportions among all of these
special services. However, only 1 in 10 is disfiatis

About 8 students in 10 are satisfied watihployment services; services for co-op
programs, internships, and other practical expecesnrelated to their progranservices
for students needing financial aidndservices for international studentBicluded in
this are many who report being very satisfied \lilse special services. Some of the
most satisfied were students who usedcth®p program$34% very satisfied) and
services for international studen33%).Less often very satisfied were students who
usedservices for students needing financial 8% very satisfiedandemployment
serviceq21%).

About 3 students in 4 who had used these servegestrbeing satisfieghersonal
counselling services, academic advis{ag we saw abovejervices for students with
disabilities,andcareer counsellingThose who used services for students with
disabilities (38%) and personal counselling sewi@1%) are often very satisfied.
Those who used career counselling are less likebetvery satisfied (22%).

Services for First Nations studemtere used only by a few students, but about 2 in 3
who did were satisfied, including 22% who were veajisfied. However, this does not
mean the remainder were dissatisfied. While 1 imv&6 dissatisfied, 25% did not
provide a rating for their satisfaction. Indeedhése are not included in the calculation,
88% were satisfied, including 30% who were verys§atl.

Table 46: Satisfaction with special services (% ver vy satisfied/satisfied) Q16
All Group University of

students 1 2 3 Winnipeg
b. Study skills/learning support services 86% 88% 86% 82% 85%
m. Employment services 83% 82% 82% 83% 69%
k. Services for co-op program, internship, and other 83% 85% 84% 80% 76%
practical experiences related to your program
p. Services for students needing financial aid 81% 83% 80% 80% 74%
0. International student services 81% 81% 83% 81% 52%
c. Personal counselling services 77% 79% 7% 74% 78%
a. Academic advising 77% 78% 78% 74% 78%
n. Services for students with disabilities 76% 76% 78% 76% 75%
e. Career counselling services 75% 75% 75% 76% 58%
g. Services for First Nations students 66% 67% 65% 65% 71%
Note: Percentages are based on those who have used the service.
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Among disciplines, there are a few differencegirients’ satisfaction with special services. As
shown in Table 47:

» Students in other fields are the most likely torbey satisfied with theico-op programs,
whereas students in Engineering programs (30%tharkeast likely.

» Students in Arts and Humanities and Professior@jnams are more likely to be very
satisfied withpersonal counselling serviceshile students in Engineering programs are
less likely to be very satisfied.

Table 47: Satisfaction with special services by dis  cipline
. L % very
Service Discipline satisfied
Services for co-op, internship, etc. | Otherfields |  50% |
e Overall | 36% |
Engineering 30%
Personal counselling services Arts and Humanities 36%
e Professional | . 36% |
e Overall | 31% |
Engineering 17%
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6.0  Skill growth and development

We asked students to grade their universitiesrmgeof contributing to their growth and
development of specific skills. In each case, stiglevere asked to use a five-point grading
scale:

5 = A or Excellent

4 =B or Good
3 =C or Fair
2 =D or Poor
1 =F or Fall.

In this section, we group each of 31 skills intodat themes and report the average ratings
students gave to their universities for contribgtia their growth and development.

6.1 Academic skills

We asked students to rate their university expeeen terms of how it contributed to the growth
and development of six academic skills.

All students rate their universities in terms ohttuting to studentddroad knowledge of their
major field of studyand almost all did focomputer literacy skillandpreparation for
postgraduate study or professional schoblost also rate their universities’ contributiantheir
ability to analyze quantitative problems, mathematical skalldlunderstanding and applying
scientific principles and methods

Of these academic skills, only one received anageehigher than a B:

» On average, students gilkeoad knowledge of my major field of stuayating of almost a
B+ (falling between good and excellent). Almosh9D rate their university as doing a
good or excellent job. In fact, 50% of students ttheir university as excellent (giving it
a grade of an A) for its contribution to their gitbmin this area.

On average, students rate the growth and develdpohéour of the other academic skills as a
B-. This means that, for most of these, abouti@destts in 3 rate their university as doing a good
or excellent job.

» In each case, many students rate their universigxaellent, giving them a grade of an A
for contributing to theirpreparation for postgraduate study or professiosetool
(29%); computer literacy skill$25%);understanding and applying scientific principles
and method$23%); andanalyzing quantitative problenf22%). On the last skill, male
students (73%) are more likely than female (61%pate their university’s contribution
to their growth and development in terms of analgzajuantitative problems as good or
excellent.
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For one academic skill, participants rated theiversity a C+.

» Mathematical skillgeceived the lowest ratings of this group, at @bstudents who
provide a rating, about as many give a rating aeégnt (19%) as rate their institution as
poor (11%) or fail (3%) combined. Male students¥@are more likely to rate their
university’s contribution to their growth and demgiment in this area as good or
excellent than are female students (51%).

Table 48 shows the percentage of students whdhaiteuniversity and the average rating out of
5 that students give to their universities for eatthe six academic skills.

Table 48: Academic skills: growth and development Q 14/Q15
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
150. Broad knowledge of my major 100% 100% 100% 100% 100%
field of study
14k. Computer literacy skills 93% 93% 92% 93% 92%
15q. Preparation for post-graduate 92% 92% 92% 91% 93%
study or professional school
14j. Analyzing quantitative problems 90% 90% 90% 90% 85%
14i. Mathematical skills 84% 85% 82% 86% 80%
15b. Understanding and applying 78% 78% 74% 82% 73%
scientific principles and methods
Average grade (out of 5)
150. Broad knowledge of my major 4.4 4.4 4.4 4.3 4.3
field of study
14k. Computer literacy skills 3.8 3.9 3.8 3.7 3.6
14j. Analyzing quantitative problems 3.8 3.8 3.8 3.8 3.6
15q. Preparation for post-graduate 3.8 3.9 3.8 3.7 3.9
study or professional school
15b. Understanding and applying 3.8 3.8 3.7 3.8 3.8
scientific principles and methods
14i. Mathematical skills 3.6 3.6 3.5 3.6 3.4
Note: Those students who did not respond or claimed that it was 'not applicable' have been excluded from the
calculation of the average. 5=A:Excellent, 4=B:Good, 3=C:Fair, 2=D:Poor, 1=F:Fail.

On average, ratings provided by students of thawarsity’s contribution to their growth and
development in these academic areas appears trivhat higher than in 2006, the last time
we surveyed graduates. Although these differeacesot statistically significant, they do
suggest that students are more positive aboutékperiences at university.
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6.1.1 Growth and development of academic skills by
discipline

It is not surprising that various disciplines engika different knowledge and skills. Depending
on the discipline, students often provide signifityadifferent ratings of their university on these
academic skills.

» Students in Engineering and Physical Science pnegtand to give higher grades to
their universities for contributing to their grondind development @iomputer literacy
skills, analyzing quantitative problemsnderstanding and applying scientific principles
and methodgas did those in the Biological Science programsiimathematical skills

» With the exception ofomputer literacystudents in Arts and Humanities programs tend
to give their universities significantly lower gesion these same items than students in
other disciplines. Students in Social Science,da%ibnal, and Business programs also
give lower than average grades to some of thed#ls.ski

Table 49 presents the significant differences t@damic skills.

Table 49: Contribution to academic skills by discip line

Academic skill Discipline Average

Computer literacy skills Engineering 4.2
_____________ Physical Science | 4.2 |

Overall 3.8

Analyzing quantitative problems Engineering 4.5
_____________ Physical Science | 4.3 |
________________________ Overall | 88 |

Arts and Humanities 3.4

Understanding and applying scientific Biological Science 4.3

principles and methods Engineering 4.2
_____________ Physical Science | 4.1 |
________________________ Overall | 88 |

Business 35

Arts and Humanities 3.4

Mathematical skills Engineering 4.5
_____________ Physical Science | 4.2 |
________________________ Overall | 86 |

Professional 3.3

Social Sciences 3.3

Arts and Humanities 3.1
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6.2 Communication skills

Almost all students rate their universities in teraf contribution to communication skills, with

the exception o$econd or third language skillghich just over half (52%) of students are able
to rate.

For three of the four skills, students give theirnversity an average rating of a B, which suggests
that most students think their university did adgab in these areas. Indeed, about 8 in 10 of
those who rate these items say their universityadjdod or excellent job.

» Generally, students rate their universities’ cdmition to their growth and development
of written communicatioms either good (48%) or excellent (35%), whild pigew rate
it as poor (2%) or fail (1%).

» They also award their universities high gradescttributing to the growth and
development obral communicationgiving institutions either a B (good — 48%) orAn
(excellent — 31%). Just a few rate it as a D (po8%0) or F (fail — 1%).

» Students give similar ratings to their universiteantribution tocooperative interaction
in groups.Most rate their institutions as either good (43%gxcellent (34%), while few
say the institutions deserve a poor (4%) or failiby) grade.

Students give their universities little better tlza@ (fair) for their contributions teecond or
third language skillsin fact, while almost half rate their universéy good (31%) or excellent
(17%), many rate it as poor (17%) or fail (10%).

See Table 50 for students’ ratings of their uniigisscontribution to their communication skills.

Table 50: Communication skills: growth and developm ent Q14/Q15
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
14a. Written communication skills 100% 100% 100% 100% 100%
14b. Oral communication skills 100% 100% 100% 99% 100%
14g. Cooperative interaction in groups 99% 99% 99% 99% 98%
15a. Second or third language skills 52% A47% 54% 56% 46%
Average grade (out of 5)
14a. Written communication skills 4.1 4.2 4.1 4.1 4.3
14b. Oral communication skills 4.1 4.1 4.0 3.9 4.1
14g. Cooperative interaction in groups 4.0 4.1 4.0 4.0 3.9
15a. Second or third language skills 3.3 3.2 3.3 3.3 3.4
Note: Those students who did not respond or claimed that it was 'not applicable' have been excluded from the calculation
of the average. 5=A:Excellent, 4=B:Good, 3=C:Fair, 2=D:Poor, 1=F:Falil.
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6.2.1 Growth and development of communication skill s by
discipline

As shown in Table 51, there are significant diffexes among disciplines for all communication
skills tested.

» For almost all communication skills, students iry$tbal Science or Engineering
programs give the lowest grades. Arts and Humanarel Social Science students give
lower grades on averagedooperative interactions in groups

» Students in Arts and Humanities programs give higharks to their institutions in terms
of developingwritten communicatioandsecond or third language skillghile students
in Education programs give the highest marktmperative interaction in grougand
oral communication skillsBusiness students also give higher marks on gedmatheir
university in terms of cooperative interaction nogps.

Table 51: Contribution to communication skills by d iscipline

Communication skill Discipline Average
Written communication skills | Arts and Humanities | 44
oo Overall | 4.1

Physical Science 3.8

Engineering 3.8
Oral communication skils | Education | 42
e Overall | 41

Engineering 3.8

Physical Science 3.8

Cooperative interaction in groups Education 4.3
______________________ Business | 43
i Overall | 40 .

Physical Science 3.9

Arts and Humanities 3.9

Social Science 3.9
Second or third language skills | Arts and Humanities | 36
oo Overall | 33 .

Engineering 2.8
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6.3  Learning skills

Virtually all students are able to provide a ratofghe seven items grouped as learning skills.
On average, students tend to provide a rating oflgethat is, a B — for each learning skill.

Almost 9 students in 10 rate their university asdjor excellent in terms of contribution to
students’ growth and development in termshafking logically and analytically.Some 44%
rate their university as good, while another 43% raas excellent

About 8 students in 10 rate their university asdjooexcellentn terms of contributing to their:

» Ability to access informatiorsome 44% rate their university as good and 39% as
excellent.

» Skills for planning and completing proje¢5% good and 36% excellent)
» Ability to understand abstract reasoniifg7% good and 32% excellent)
» Commitment to lifelong learnin@9% good and 43% excellent)

About 3 students in 4 rate their university as goodxcellent in terms of contributing to their
growth and development in the following areas:

» Effective study and learning skillSome 47% rate their university as good, while lagiot
28% rate it as excellent.

» Identifying and solving problemSome 52% rate their university as good, while 27%
rate it as excellent.

See Table 52 for their ratings of analytical aratiéng skills.

Table 52: Analytical/learning skills: growth and de  velopment Q14/Q15
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
14c. Effective study and learning skills 100% 100% 100% 99% 100%
14e. Thinking logically and analytically 100% 100% 100% 99% 100%
14l. Ability to access information 99% 99% 100% 99% 100%
14d. Ability to understand abstract reasoning 99% 99% 99% 99% 99%
14m. Skills for planning and completing 99% 99% 99% 99% 100%
projects
15p. Commitment to lifelong learning 99% 99% 99% 97% 99%
15c. Identifying and solving problems 98% 98% 97% 98% 96%
Average grade (out of 5)
14e. Thinking logically and analytically 4.3 4.3 4.2 4.2 4.2
14l. Ability to access information 4.2 4.2 4.2 4.2 4.2
15p. Commitment to lifelong learning 4.2 4.3 4.2 4.1 4.3
14d. Ability to understand abstract reasoning 4.1 4.1 4.1 4.0 4.1
14m. Skills for planning and completing 4.1 4.2 4.1 4.0 4.1
projects
14c. Effective study and learning skills 4.0 4.1 4.0 3.9 3.9
15c. Identifying and solving problems 4.0 4.1 4.0 4.0 3.9

Note: Those students who did not respond or claimed that it was 'not applicable' have been excluded from the calculation of the
average. 5=A:Excellent, 4=B:Good, 3=C:Fair, 2=D:Poor, 1=F:Fail.
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Compared to three years ago, graduating studeatisgs of their university’s contribution to

their growth in these analytical and learning skilhs increased. While most of these differences
are not statistically significant and only suggasinges, one change is significant — students’
perceptions of their institution’s contributiondcommitment to lifelong learningas received

higher grades over time. For example, in 2003, 28%d their university as excellent; this
increased to 34% in 2006, and 43% in 20009.

6.3.1 Growth and development of learning skills by discipline
There were few significant differences by disciplin

» On average, students in Education programs giveehigiarks focommitment to
lifelong learning while those in Business, Engineering, or Physsaénce programs
give the lowest marks.

» Students in Engineering and Science programs ggheehgrades to their universities for
contributing to their growth and developmentdentifying and solving problems.
Students in other programs tend to give gradesatfeatlose to the overall average.

Table 53: Contribution to learning skills by discip line

Learning skill Discipline Average
Commitment to lifelong learning | | Education | 44 |
_________________________ Overall [ 42 ]

Business 4.0

Engineering 4.0

Physical Science 4.0

Identifying and solving problems Engineering 4.3

Physical Science 4.2
____________ Biological Science | 4.2 |

Overall 4.0

6.4  Life skills: working and knowledge skills

We grouped a number of skills that are neither aad nor learning skills, but apply throughout

a student’s life into two categories: working ambWwledge skills, and personal and relationship

skills. In this section, we report on working antbkvledge skills. On average, students rate their
university from a C to a B+ on seven skills.

» Among students who rate their university on theegiskill, the only working and
knowledge skill to receive an average rating highan a B isvorking independently.
About 9 students in 10 report their university liathe a goo@d38%) or excellent (52%)
job of contributing to their development in thigar

In three cases, the average ratings suggest tltrgs give their universities a B. For each,
about 2 students in 3 rate their university as gmoecellent in its contribution to:

» understanding national and global issu&8% good, 30% excellent)

» living in an international world38% good, 30% excellent)

» general skills and knowledge relevant for employn(é@% good, 27% excellent)
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Students give their universities a C+ in two areat) about 6 in 10 rating their university as
good or excellent for the contribution to:

» Specific employment-related skills and knowledd#hough many rate their university as
good (36%) or excellent (24%) for its contributimspecific employment-related skills
and knowledgesome give their university a poor (11%) or faili{®§6) grade.

» Appreciation of the artdMany rate their university as good (32%) or excel{€4%) in
contributing to studentsippreciation of the artsAgain, many rate their university as
poor (12%) or failing (4%) in this regard.

Students give the lowest average grade, a litte a\C, toentrepreneurial skillsAbout 4
students in 10 rate their university’s contributtorthese skills as good (28%) or excellent
(12%). However, many give their university a p@8%) or failing (8%) grade.

See Table 54 for students’ ratings of working andvidedge skills.

Table 54: Life skills: working and knowledge skills Q14/Q15
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
14f. Working independently 100% 100% 100% 100% 100%
15r. General skills and knowledge 99% 99% 99% 99% 98%
relevant for employment
15s. Specific employment-related skills 97% 97% 97% 97% 96%
and knowledge
15l. Understanding national and global 96% 97% 96% 95% 96%
issues
15m. Living in an international world 93% 93% 93% 92% 92%
15j. Appreciation of the arts 89% 91% 89% 88% 91%
15t. Entrepreneurial skills 79% 77% 78% 82% 69%
Average grade (out of 5)
14f. Working independently 4.4 4.4 4.4 4.4 4.4
15l. Understanding national and global 3.9 4.0 3.9 3.8 3.9
issues
15m. Living in an international world 3.9 3.9 3.9 3.8 3.9
15r. General skills and knowledge 3.8 3.9 3.8 3.7 3.7
relevant for employment
15s. Specific employment-related skills 3.6 3.7 3.6 35 3.5
and knowledge
15j. Appreciation of the arts 3.6 3.7 3.6 3.4 3.8
15t. Entrepreneurial skills 3.2 3.3 3.1 3.0 3.0
Note: Those students who did not respond or claimed that it was 'not applicable' have been excluded from the
calculation of the average. 5=A:Excellent, 4=B:Good, 3=C:Fair, 2=D:Poor, 1=F:Fail.




Canadian University Survey Consortium 52
Graduating Students Survey: 20097 June 2009

Again, graduating students in 2009 appear to diee institutions higher grades than did
graduating students in 2006. In all cases, theageeratings are higher in 2009 than they were
three years earlier. Again, most of these changesa statistically significant, although a
couple are:

»

4

Understanding national and global issu&udents’ ratings of their universities as
excellent has steadily increased in each yeareo$tinvey from 15% in 2000 to 30% in
2009.

Entrepreneurial skillsStudents’ ratings of their universities have insezhsteadily since
2003, when 25% rated them as good or excellerdi)% in 2009.

6.4.1 Growth and development of working and knowled ge
skills by discipline

Table 55 (next page) shows the significant diffeesnby discipline. Five out of six of these
working and knowledge skills have significantlyfdient ratings depending on the students’
disciplines. For example, on average:

»

Students in Physical Science and Engineering pnogjigive their universities lower
grades for contributing to their ability tomderstand national and global issueswell as
living in an international world Students in Biological Science programs alse ¢pwer
than average grades to their university on undedgtg national and global issues.

Students in Education and Professional progranes lgiyher ratings to their universities
in terms of contributing to thegeneral skills and knowledge relevant for employimen

Students in Education and Professional progranwsgile the highest ratings to their
universities for contributing tepecific employment-related skills and knowledge
Students in Social Science programs give the loasstage ratings on this skill.

Students in Arts and Humanities programs give tgkdst ratings for universities’
contribution to theiappreciation of the art€&£ducation students also give a higher than
average rating on this skill. Students in Sciemiel¢gical or Physical), Business, and
Engineering programs give the lowest average grade.

As might be expected, students in Business proggwesthe highest grade to their
universities for contributing to the@ntrepreneurial skillsStudents in Social Science and
Science programs give the lowest grade for thik. ski
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Table 55: Contribution to working and knowledge ski IIs by discipline
Working and knowledge skill Discipline Average

Understanding national and global issues | Social Sciences | 41
overall| 39

Biological Science 3.7

Physical Science 3.6

Engineering 3.6
Living in an international world . Overall| 39

Engineering 3.6

Physical Science 3.6

General skills and knowledge relevant for Education 4.1
employment _______ Professional | 41

Overall 3.8

Specific employment-related skills and Education 4.1
knowledge .. Professional | 41
©oiiioeeo__._._Overall| 36

Social Science 3.4

Appreciation of the arts Arts and Humanities 4.2
____________________ Education | 3.8 .
©oiiioeeo.._._ Overall| 36 _____

Biological Science 3.3

Business 3.3

Physical Science 3.1

Engineering 2.9
Entrepreneurial skils | Business| 36
i Overall | 32

Social Science 3.0

Biological Science 3.0

Physical Science 2.9

6.5 Life skills: personal and relationship skills

Table 56 presents the results for nine items grd@sepersonal and relationship skills. Other
than spiritual development (74%), virtually all déunts rate their universities on each of the

remaining personal and relationship skills.

On average, students give their university a godd (that is, good) for five of these skills.

» Approximately 8 students in 10 rate their universis good (40%) or excellent (39%) in
terms of contributing to their growth and developinia accepting people from different

cultures.

» About 8 in 10 students also rate their universgtyaod (49%) or excellent (32%) in

terms of contributing to the growth and developnarheirinterpersonal skills.

» About 3 students in 4 rate their university as g@btbo) or excellent (32%) in terms of

moral and ethical development.
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» Similarly, 3 students in 4 rate their universitygaod (46%) or excellent (29%) in terms

of contributing to theipersistence with difficult tasks.

» Again, about 3 in 4 rate their university as go48%) or excellent (31%) in terms of
contributing to theipersonal self-confidence.

Students grade their university a B-, on averagdhcee skills.

» Over 7 students in 10 rate their university as g@@%o) or excellent (28%) in
contributing to their growth and development imisrofpersonal time management

skills.

» Similarly, 7 in 10 rate their university as goo@%4) or excellent (29%) in contributing

to theirleadership skills.

» About 2 in 3 rate their university as good (41%§grcellent (26%) in contributing to
their ability to address issues in personal life.

On average, students rate their university a @iorfor contributing to theispiritual

developmentas approximately 4 students in 10 rate theirensity as goo@26%) or excellent
(15%) in this regardHowever, almost as many students give universatipsor (19%) or failing
(11%) gradeStudents at Group 1 universities tend to give theiversities slightly higher
grades in this regard. For example, 19% of Grosfudlents rate their university as excellent,
compared with 13% of Group 2 and 9% of Group 3 etitsl

Table 56: Life skills: personal and relationship sk ills Q14/Q15
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)

15d. Personal time management skills 99% 99% 98% 99% 98%
15h. Interpersonal skills 99% 99% 99% 98% 97%
15e. Persistence with difficult tasks 99% 99% 98% 99% 97%
15¢. Self-confidence 98% 99% 98% 98% 97%
15f. Leadership skills 97% 97% 96% 96% 95%
15i. Moral and ethical development 97% 97% 96% 97% 93%
15k. Accepting people from different cultures 96% 96% 96% 94% 94%
14h. Ability to address issues in personal life 96% 96% 95% 95% 93%
15n. Spiritual development 74% 77% 74% 71% 68%
Average grade (out of 5)

15k. Accepting people from different cultures 4.1 4.2 4.1 4.0 4.2
15h. Interpersonal skills 4.1 4.2 4.1 4.0 4.1
15e. Persistence with difficult tasks 4.0 4.0 3.9 3.9 4.0
15g. Self-confidence 4.0 4.1 4.0 3.8 4.0
15i. Moral and ethical development 4.0 4.1 4.0 3.8 3.9
15d. Personal time management skills 3.9 4.0 3.9 3.8 3.8
15f. Leadership skills 3.9 4.0 3.8 3.7 3.7
14h. Ability to address issues in personal life 3.8 3.9 3.8 3.6 3.6
15n. Spiritual development 3.1 3.3 3.1 2.9 3.0

Note: Those students who did not respond or claimed that it was 'not applicable' have been excluded from the calculation of
the average. 5=A:Excellent, 4=B:Good, 3=C:Fair, 2=D:Poor, 1=F:Fail.
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Again, the average grades assigned by studentgitouiniversities in 2009 tend to be higher
than in 2003, although these differences are atistitally significant, except in one case. The
proportions of students who rate their institutaanexcellent in terms of contributing to their
moral and ethical developmehave steadily increased: 18% in 2003, 25% in 2606,32% in
20009.

6.5.1 Growth and development of personal/relationsh ip skills
by discipline

There are only a few differences among discipliassshown in Table 57.

» On average, students in Professional programshggleer ratings to their universities
than students in other disciplines for baotbral and ethicabndspiritual development
Students in Physical Science and Engineering pnagjigive slightly lower ratings. This
difference, while suggestive, is not statisticailgnificant.

» Students in Arts and Humanities and Professior@jnams give their universities higher
grades in terms of thespiritual developmentyhile students in Physical Science and
Engineering programs, on average, give lower grades

Table 57: Contribution to personal and relationship skills by discipline
Personal and relationship skill Discipline Average

Moral and ethical development | Professional | . 4.2
_____________________ Overall | _ ... 40
Engineering 3.8
Physical Science 3.7
Spiritual development Arts and Humanities 3.4
_______________ Professional | .. 33
_____________________ Overall | ... 31
Physical Science 2.9
Engineering 2.8

6.6  Most important factors

From a list of 20 factors, we asked students tatiflethe two most important areas for a
student’s growth and developmémis shown in Table 58, students’ choices are dejeaad no
single factor is seen as most important to more &im 10 students.

» Students most commonly identi$glf-confidencas the area that is most important in a
student’s growth and development. SaBretudents in 10 (30%) identified this area as
the most important for a student’s growth and dewelent.

» About 1 student in 5 selectpérsonal time management skilsl%) anddentifying and
solving problem$19%) as the most important areas for a student\witp and
development.

Students were asked to rate 20 of the 33 areas.
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» Other commonly selected areas emenmitment to lifelong learnin@ 5%),broad
knowledge of their field of stud¥4%),general skills and knowledge relevant for
employmen(14%), andnterpersonal skill$13%).

» The areas that students choose least often asasteimportant werentrepreneurial
skills (1%) andappreciation of the art2%). These are also the areas in which students
say their universities did a poorer job of conttibg to their growth and development.
Students gave universities a C+ for contributingher appreciation of the artgand a C

for entrepreneurial skills

Table 58: Most important factor to a student's pers  onal growth and development Q15 2
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Self-confidence 30% 32% 30% 28% 29%
Personal time management skills 21% 21% 21% 20% 19%
Identifying and solving problems 19% 17% 18% 21% 11%
Commitment to lifelong learning 15% 16% 16% 13% 26%
Broad knowledge of my major field of 14% 15% 13% 14% 18%
study
General skills and knowledge relevant 14% 13% 13% 16% 13%
for employment
Interpersonal skills 13% 12% 15% 14% 11%
Leadership skills 12% 12% 12% 11% 4%
Specific employment-related skills and 11% 10% 12% 10% 13%
knowledge
Moral and ethical development 10% 11% 10% 9% 11%
Persistence with difficult tasks 8% 8% 9% 9% 10%
Preparation for post-graduate study or 7% 7% 6% 6% 9%
professional school
Understanding national and global 6% 6% 7% 6% 10%
issues
Understanding and applying scientific 5% 5% 5% 7% 5%
principles/methods
Living in an international world 3% 3% 3% 3% 3%
Spiritual development 3% 4% 2% 2% 2%
Accepting people from different 3% 3% 4% 3% 3%
cultures
Second or third language skills 3% 3% 3% 4% 4%
Appreciation of the arts 2% 2% 1% 2% 2%
Entrepreneurial skills 1% <1% <1% 1% <1%
Note: Respondents provided two responses. Totals may not sum to 100%.
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7.0 Student satisfaction

In this section, we report on graduating studesasisfaction with their university experiences.

7.1  Satisfaction with faculty

We asked students to rate their level of agreemvéhta series of 10 statements about their
professors and teaching assistants. As has beeagbéan previous CUSC surveys of graduating
students, the vast majority of students reporttpp@sexperiences, either agreeing or strongly
agreeing with each statement.

At least 9 students in 10 agree or strongly agnde thve following statements:
» Most professors seemed knowledgeable in their, flettlding 49% who strongly agree.

» Most professors were reasonably accessible outdidiass to help studeniscluding
34% who strongly agree.

» Most professors were well organized in their teaghincluding 25% who strongly
agree.

More than 8 students in 10 agree or strongly agntethe following statements:
» Most professors communicated well in their teachimgjuding 25% who strongly agree.

» Most professors encouraged participation in claseudssionsincluding 31% who
strongly agree.

» Some professors have had a major positive influenaay academic careancluding
45% who strongly agree.

» Most professors' teaching was intellectually stiatinlg, including 24% who strongly
agree.

About 3 students in 4 agree or strongly agreertiwst professors provided useful feedback on
my academic performandacluding 22% who strongly agree.

Some 2 students in 3 agree or strongly agree that:

» Generally, | am satisfied with my experience waidching assistantgncluding 17% who
strongly agree. The proportion of students whod #éteir agreement with this statement
has increased significantly since 2006. In 20085 ot students agreed, compared to
81% in 2009.

» Most professors were knowledgeable of career oppdtres in my fieldincluding 18%
who strongly agree. About 1 student in 5 disages®k interestingly, many simply do
not know (15%), suggesting that professors havemgemonstrated such knowledge to
students.
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Students attending Group 1 universities appeae tmbre positive about their professors and
thus tend to be more likely to agree with soméheke statements. In particular, Group 1
students are more likely than students attendi@goap 2 or Group 3 university srongly
agree with these three statementsst of my professors were reasonably accessiléedeuof
class to help studentsost of my professors encouraged students tocgaate in class
discussionsandmost professors provided useful feedback on myemsedperformancelhey
are also most likely tetrongly agree with the statememgenerally, | am satisfied with my
experience with teaching assistants

Table 59: Assessment of faculty: percent strongly a

gree/agree Q17

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
a. Most of my professors seemed 97% 98% 97% 96% 97%
knowledgeable in their field
g. Most of my professors were 91% 93% 91% 88% 93%
reasonably accessible outside of class
to help students
b. Most of my professors were well 90% 92% 90% 86% 91%
organized in their teaching
c. Most of my professors 88% 91% 87% 84% 91%
communicated well in their teaching
e. Most of my professors encouraged 85% 90% 85% 78% 86%
students to participate in class
discussions
i. Some professors at this university 85% 88% 83% 82% 85%
have had a major positive influence on
my academic career
d. Most professors' teaching was 82% 86% 81% 78% 83%
intellectually stimulating
f. Most of my professors provided 7% 83% 77% 68% 81%
useful feedback on my academic
performance
k. Generally, | am satisfied with my 66% 63% 70% 68% 59%
experience with teaching assistants
h. Most of my professors were 64% 69% 61% 59% 60%

knowledgeable of career opportunities
in my field
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7.1.1 Rating of faculty by discipline

Students in Arts and Humanities programs tend tmbee positive about their professors and

are more likely to strongly agree with a numbestatements about faculty. Conversely, students

in Engineering programs tend to be less positivemiaitheir experiences with faculty and are
generally less likely to strongly agree with marmyhese same statements. See Table 60 for

complete results.

Table 60: Perception of faculty by discipline
Assessment of faculty Discipline Strongly
agree
Most of my professors seemed knowledgeable in _____Arts and Humanities | 58%
their ie)d | Overall | 49% |
Professional 41%
Business 40%
Most of my teachers communicated well in their _____Arts and Humanities | 33%
teaching Overall | 25% |
Engineering 12%
Most professors encouraged participation inclass |  Arts and Humanities | 41% |
discussions | Overall | 31%
Engineering 14%
Most professors' teaching was intellectually _____Arts and Humanities | 35%
stimulatng Overall | 2%
Engineering 12%
Most of my professors provided useful feedback on |  Arts and Humanities | 33%
my academic performance | Overall | 22% |
Engineering 12%
Generally, | am satisfied with my experience with | Biological Science | 23%
teaching assistants | Overall | 17%
Professional 12%
Most of my professors knew of career opportunities | | Professional | 27%
inmy fied Overall | 18% |
Physical Science 14%

7.1.2 Satisfaction with support staff

We asked students whether they agree or disagaemdist university support staff are helpful

» More than 8 in 10 agree with this statement, inclgd.8% who strongly agree.

» Conversely, 1 student in 7 disagrees that suppeafftare helpful, including 4% who

strongly disagree.

Table 61: Most university support staff (e.g., cler

ks, secretaries, etc.) are helpful Q17Q

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 18% 22% 15% 15% 9%
Agree 67% 65% 70% 68% 68%
Disagree 11% 10% 12% 13% 17%
Disagree strongly 4% 3% 3% 4% 5%

Note: Columns may not sum to 100% due to rounding.
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7.2  Overall satisfaction with quality of teaching

We asked students whether they agree or disagthahei statemenGenerally, | am satisfied
with the quality of teaching | have received

» About 9 students in 10 agree with this statemeetuding 27% who strongly agree.

» Conversely, 1 student in 10 disagrees with thiestant, suggesting that, for these
students, the quality of teaching did not meetrtegpectations or needs.

Students attending Group 1 (34%) universities aveertikely than students attending Group 2
(22%) or Group 3 (20%) universities to stronglyesgwith this statement.

Table 62: Satisfaction with the quality of teaching Q17J

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 26% 34% 22% 20% 31%
Agree 64% 59% 70% 67% 60%
Disagree 8% 6% 7% 11% 8%
Disagree strongly 2% 1% 1% 3% <1%

Note: Columns may not sum to 100% due to rounding.

Based on students’ ratings of faculty by disciplimés not surprising that students in Arts and
Humanities are most likely to strongly agree thatytare satisfied with the quality of teaching
they received, while Engineering students are ldasly. See Table 63.

Table 63: Perception of faculty by discipline
Discipline Strongly
agree
Generally, | am satisfied with the quality of | Arts and Humanities | ¢ 36%
teaching | have received | Overall | 26%
Engineering 17%
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7.3

Overall satisfaction with university

In this section, we consider students’ measurestéfaction with their university. We asked
students whether they agree or disagree with assefistatements about their university

experience.

7.3.1 Learning experience intellectually stimulatin

g

We asked students whether they agree or disagthahei statemenidy learning experiences at
this university have been intellectually stimulgtimhe vast majority of students agree. As

presented in Table 64:

» More than 9 students in 10 agree, including 29% sthangly agree.

» Just 1 student in 10 disagrees, including 1% wiangty disagree.

Table 64: Academic learning experience at this univ

ersity intellectually stimulating Q17L

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 29% 34% 25% 24% 32%
Agree 62% 58% 66% 64% 61%
Disagree 8% 6% 8% 10% 7%
Disagree strongly 1% <1% <1% 2% <1%

Note: Columns may not sum to 100% due to rounding.

We asked students if they agree or disagree wilstdtementvly non-academic learning
experiences at this university have been intelldtistimulating.As Table 65 shows, fewer
students found themmon-academidearning at university stimulating than their aganic

learning.

» About 8 students in 10 agree, including 22% whorgjly agree.

» Conversely, 1 student in 5 disagrees, includingnd% strongly disagree. This suggests
that, for many students, intellectually stimulatexperiences were limited to their

classroom experiences.

Table 65: Non-academic learning experience at this

university intellectually stimulating Q17M

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 22% 27% 19% 19% 18%
Agree 56% 55% 58% 57% 56%
Disagree 18% 16% 20% 21% 23%
Disagree strongly 3% 2% 3% 4% 3%

Note: Columns may not sum to 100% due to rounding.
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7.3.2 Lasting friendships

We asked students to rate their satisfaction viagir bpportunity to develop lasting friendships
at their universityAs shown in Table 66:

» Almost 9 students in 10 are satisfied with theipapunity to develop lasting friendships
at their university, including 34% who are veryisi@d.

» Slightly more than 1 student in 10 is dissatisfieth this aspect of his/her university
experience, including 2% who are very dissatisfied.

Younger students appear to be more satisfied Wwelopportunities they had to develop lasting
friendships. The proportion of students who arg/watisfied with these opportunities steadily
declines across age groups, from 43% of studené@@ounger to 16% of students 30 and
older.

Table 66: Satisfaction with opportunity to develop lasting friendships Q18A
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 34% 38% 30% 30% 24%
Satisfied 53% 51% 55% 56% 60%
Dissatisfied 11% 9% 14% 12% 14%
Very dissatisfied 2% 1% 2% 2% 2%
Note: Columns may not sum to 100% due to rounding.

7.3.3 Personal safety on campus

We asked students how satisfied they were with fherisonal safety on campus. As shown in
Table 67:

» Overall, more than 9 students in 10 are satisfigd their safety on campus, including
36% who are very satisfied.

» About 1 in 20 students are dissatisfied their yadetcampus, including 1% who are very

dissatisfied.
Table 67: Satisfaction with personal safety on camp  us Q18F
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 36% 38% 34% 33% 20%
Satisfied 59% 55% 60% 62% 62%
Dissatisfied 5% 5% 4% 4% 12%
Very dissatisfied 1% 1% <1% <1% 6%
Note: Columns may not sum to 100% due to rounding.
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7.3.4 Commitment to the environment

For the first time in CUSC surveys, we asked sttalahout their satisfaction with their
university’s commitment to environmental sustaitigbi

» About 8 students in 10 are satisfied with theivensity's commitment to environmental
sustainability, including 18% who are very satidfie

» About 1 in 5 students are dissatisfied with thaivarsity’'s commitment, including 4%

who are very dissatisfied.

Table 68: Satisfaction with university's commitment

to environmental sustainability Q18G

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 18% 24% 16% 13% 30%
Satisfied 62% 60% 64% 64% 61%
Dissatisfied 16% 13% 17% 20% 7%
Very dissatisfied 4% 3% 3% 4% 2%

Note: Columns may not sum to 100% due to rounding.

7.3.5 Concern shown by university

Many students appear to be less satisfied withr threversity in terms of the concern shown by
the institution for students as individuals.

» About 6 in 10 report being satisfied — includingtjd0% who are very satisfied — with
the concern their university showed for them asviddals.

» Just over 4 students in 10 report being dissatisfreeluding 9% who are very

dissatisfied (almost equal to the number who arg satisfied).

As in past surveys, students attending smallerausittes are more likely to be very satisfied
with their university on this aspect. About 1 istddents at Group 1 (15%) universities report
being very satisfied, compared to about 1 in 2@naling larger institutions, that is, Group 2

(7%) and 3 (5%) universities.

Table 69: Satisfaction with concern shown by univer

sity for students as individuals Q18C

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 10% 15% 7% 5% 7%
Satisfied 49% 52% 50% 43% 54%
Dissatisfied 32% 27% 34% 37% 32%
Very dissatisfied 9% 7% 9% 14% 8%

Note: Columns may not sum to 100% due to rounding.
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7.3.6 Getting the run-around from their university

Whether universities are concerned for studenisdigiduals may partly be reflected in how
students feel in terms of being given the run-adoWde asked students whether they agree or
disagree with the statemehsometimes feel | get the run-around at this ursing.

» Approximately 6 students in 10 agree with thisestagnt, including 16% who strongly
agree.

» About 4 students in 10 disagree, including 6% winongly disagree.

Unlike the issue of the university’s concern shdawstudents as individuals, there appears to be
no significant difference by university group. Stats at small universities are just as likely as
students at large institutions to feel that thelpast sometimes get the run-around. See Table 70.

Table 70: | sometimes feel | get the run-around at  this university Q17N
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 16% 16% 14% 18% 16%
Agree 41% 38% 44% 44% 38%
Disagree 37% 38% 37% 34% 40%
Disagree strongly 6% 8% 5% 4% 6%
Note: Columns may not sum to 100% due to rounding.

7.3.7 Being part of their university

Although many students are dissatisfied with hogirthniversities show concern for them and
have concerns about getting the run-around, thesetlappear to have a major impact on
whether students feel as if they are part of tihatarsity.

» About 3 students in 4 agree with the statemieigel as if | am part of the university,
including 16% who strongly agree.

» About 1 student in 4 disagrees, including just 4B@strongly disagree.

» Students attending Group 1 (22%) universities aseerikely than those attending Group
2 (14%) or Group 3 (10%) universities to strongiyese with this statement.

See Table 71.
Table 71: | feel as if | am a part of this universi ty Q170
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 16% 22% 14% 10% 13%
Agree 58% 57% 60% 59% 62%
Disagree 21% 18% 22% 25% 20%
Disagree strongly 4% 3% 4% 6% 5%
Note: Columns may not sum to 100% due to rounding.
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7.3.8 Overall quality of education

Despite some negative responses about their uitigergshe vast majority of students report
being satisfied with the overall quality of eduoatthey received.

» Nine students in 10 report being satisfied withdbality of education received,
including 25% who are very satisfied.

» The remaining 1 student in 10 reports being disBatl, including just 2% who are very
dissatisfied.

As shown in Table 72, those attending a Group %3dniversity appear to be more likely than
students attending Group 2 (21%) or Group 3 (20@bjarsities to be very satisfied with the
quality of education. However, this difference & statistically significant.

Table 72: Satisfaction with overall quality of educ  ation Q18D
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 25% 31% 21% 20% 29%
Satisfied 65% 61% 70% 67% 62%
Dissatisfied 8% 6% 8% 11% 8%
Very dissatisfied 2% 1% 1% 3% <1%
Note: Columns may not sum to 100% due to rounding.

7.3.9 Satisfaction with choice of university

Given that the vast majority of students are datisivith the quality of education they received,
it Is not surprising that the vast majority areoadsitisfied with their decision to attend their
particular university.

» Almost 9 students in 10 are satisfied with theicid®n to attend the university, including
35% who are very satisfied.

» About 1 student in 10 is dissatisfied with his/bkoice of university, including 2% who
are very dissatisfied.

Once again, those attending smaller universities{f® 1) are more likely to be very satisfied
than those attending large institutions (that i9up 2 or 3), but the difference is not statistical
significant. See Table 73.

Table 73: Satisfaction with decision to attend this university Q18E
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 35% 41% 33% 27% 41%
Satisfied 55% 50% 58% 60% 52%
Dissatisfied 8% 7% 7% 10% 4%
Very dissatisfied 2% 2% 2% 3% 3%
Note: Columns may not sum to 100% due to rounding.
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7.3.10 Satisfaction by discipline

Regardless of discipline, students are as likelyet@atisfied with their universities on almost all
aspects tested. The only area where we find ardifte by discipline is for students’ ratings of
whetherearning experience at their university has beegliactually stimulatingAs shown in
Table 74, those in Arts and Humanities are mostyiko strongly agree with this statement,
while students in Engineering programs are lekstyli

Table 74: Satisfaction by discipline
Discipline Strongly
agree
17L. My learning experience at this university Arts and Humanities 40%
has been intellectually stimulating . Overall| ~~~ 29%
Engineering 20%

Meeting students’ expectations

We asked students if the university had met thgdeetations. As shown in Table 75:

» About 6 students in 10 indicate that their univigreiettheir expectations.

» About 1 in 4 students says their univergiceededheir expectations.

» About 1 in 6 students says their universélf shortof their expectations.

Table 75: University met students' expectations Q19

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Exceeded 24% 30% 20% 17% 25%
Met 61% 56% 66% 65% 61%
Fallen short 15% 13% 14% 18% 14%

Note: Columns may not sum to 100% due to rounding.
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7.5  Value for money

We asked students if they received good valuehi®mioney they paid for their education. As
Table 76 shows:

» About 7 students in 10 agree that they received gatue for their money, including
12% who strongly agree.

» The remaining 3 students in 10 disagree, includi#tgwho strongly disagree.

Table 76: Agreement with university is good value f  or money Q17P

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Agree strongly 12% 16% 9% 9% 19%
Agree 57% 58% 56% 55% 59%
Disagree 25% 21% 27% 28% 16%
Disagree strongly 7% 6% 8% 9% 6%

Note: Columns may not sum to 100% due to rounding.

7.6  Students recommend their university
We asked students if they would recommend theiarsity to others.
» Given that the vast majority of students are gatisivith their decision to attend their
university, perhaps it is not surprising that altf®students in 10 would recommend
their university to others.

» Just over 1 in 10 students would not recommend threversity to others.

Table 77: Recommend this university Q21

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Yes 89% 90% 91% 85% 94%
No 11% 10% 9% 15% 6%

Note: Columns may not sum to 100% due to rounding.
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7.6.1 Reasons for recommending university
Among students who would recommend their univetsitgthers, the most common reasons are:

» Theprogram. About 3 students in 4 who say they would recomntéed university
would do so because of the program of studies tihaly at their university.

» Theprofessors. About 7 students in 10 who say they would reconuréeir university
say they would do so because of the professoms jparticular professor). It appears this
reason is more common among students attendingoGromiversities (81%) and less
common among students attending either Group 2 &7%roup 3 (64%) universiti€s.

There were several other common reasons for recowtimga university.

» Quality of student or campuslife. Some 4 students in 10 would recommend their
university because of the quality of student or pasilife.

» Relevance of program for growth and development or job opportunities. More than
1 student in 3 would recommend his/her universégause of the program’s relevance
for job opportunities or for growth and development

» Student services. About 1 in 4 students would recommend their ursitg because of
the services offered for students.

See Table 78.
Table 78: Reasons for recommending the university Q 22
All Group University of
students 1 2 3 Winnipeg
(n=10,025) | (n=4,487) | (n=2,775) | (n=2,763) (n=271)
The program 73% 72% 75% 72% 72%
The professors 72% 81% 67% 64% 82%
Quality of student/campus life 44% 49% 42% 40% 34%
Relevance of my program for growth 36% 37% 35% 35% 34%
and development
Relevance of my program for job 34% 32% 34% 37% 22%
opportunities
Student services 24% 26% 25% 20% 17%
Other 9% 10% 8% 9% 8%
Note: The base reflects those students that would recommend their university to others. Respondents could provide
more than one answer. Totals may not sum to 100%.

Because respondents could provide multiple arsteethis question, tests of statistical significamvere
not performed.
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7.6.2 Reasons for not recommending university

Students’ most common reasons for not recommerttgiguniversities typically mirror the

reasons students recommend their university.

» Theprogram. About half of students say their experiences egtogram are the reason

for not recommending it.

The professorsand quality of student or campuslife. About 4 students in 10 say they
would not recommend their university because abar gxperience with faculty. A
similar proportion says it is because of the pagality of student or campus life.

Student services and relevance of program for job opportunities. Of those who would
not recommend their university, about 1 in 3 say liecause of student services, which
suggests that they had a poor experience or fdwnddrvices unsatisfactory. A similar
number say they would not recommend their univetsgicause of a lack of relevance of

their program for job opportunities.

» Lack of relevance of program for growth and development. About 1 in 4 would not
recommend their university because the programotisatevant for personal growth and

development.

See Table 79 for students’ reasons for not recordingriheir university.

Table 79: Reasons for not recommending the universi  ty Q22
All Group University of
students 1 2 3 Winnipeg
(n=1,262) | (n=493) | (n=288) | (n=481) (n=17)
The program A47% 47% 43% 51% 53%
The professors 43% 40% 40% 49% 35%
Quality of student/campus life 39% 38% 42% 38% 53%
Student services 35% 39% 30% 34% 35%
Relevance of my program for job 32% 32% 32% 32% 53%
opportunities
Relevance of my program for growth and 24% 23% 24% 25% 53%
development
Other 23% 24% 23% 23% 18%
Note: The base reflects those students that would not recommend their university to others. Respondents could
provide more than one answer. Totals may not sum to 100%.
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8.0  Education financing and debt

In this section, we report on how students arenfongg their university education and the impact
it has.

8.1  Debt from financing education

We asked students to record the amount of repayeiethey had acquired to date to help
finance their university education. We asked therprovide the amount from four sources:
government student loans, loans from financiaitutsbns, loans from parents and other family
members, and debt from other sources.

As shown in Table 80, just over half of studenfsoré at least some education-related debt from
these sources.

» The most common source of debsiadent loansas 4 students in 10 report this as a
source of debt.

» About 1 student in 5 reports debt fréoans from financial institutionsr parents or
family.

» Slightly less than 1 student in 10 reports some fieln other sources.

Debt increases as students age, up until abou¢&® wf age. The proportion with debt rises
from 48% among students 20 and younger to 75% arstnignts 25 to 29 before falling off to
57% for students 30 and older. Increased debt byapgears to be related to increased student
loan debt. The proportion with student loan defgsifrom 32% of students 20 and younger to
58% of students 25 to 29.

Table 80: Sources of debt Q23
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Any debt 58% 64% 55% 51% 48%
Government student loans 40% 46% 38% 34% 22%
Loans from financial institutions 20% 24% 16% 18% 25%
Loans from parents/family 18% 19% 19% 17% 14%
Debt from other sources 7% 9% 7% 6% 11%
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Among the 58% of students who report having angpyaple, education-related debt, the value
of that debt ranges from $12 to one student whionsldotal debt of $500,000. While these
outliers are extreme, they make little differentehie calculations shown below. Table 81 shows
the total amount of debt graduating students actatedifrom these four sources.

» Slightly less than half of graduating students redebt of $8,000 or less, while almost 1
in 3 has debt of $20,000 or more.

» The average amount of debt per student (includioge without any debt) is
approximately $15,466. The median amount of delmvigr, at $6,500.

» On average, debt appears to be higher among ttteseliag Group 1 universities (about
$18,100) and lower among those attending Groufp@uia$14,400) and Group 3 (about
$12,400 universities. In fact, the median amourdedit for students attending Group 1
($12,000) universities is more than double thastadents attending Group 2 ($5,000)
universities and 10 times greater than studer®atp 3 ($1,100) universities.

» As one would expect, older students report havingendebt than younger students.
Among those with debt, the average debt rises a@ge groups from close to $21,800
for students 20 and younger to about $35,200 tatesits 30 and older.

Table 81: Accumulated debt Q23
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
No debt 42% 36% 45% 49% 52%
Less than $4,000 4% 1% 4% 4% 6%
$4,000 to $7,999 6% 5% 6% 6% 8%
$8,000 to $11,999 6% 5% 6% 6% 7%
$12,000 to $19,999 8% 8% 8% 8% 10%
$20,000 or more 35% 42% 31% 26% 16%
Average $15,466 | $18,114 | $14,443 $12,371 $8,059
Median $6,500 | $12,000 $5,000 $1,100 $0
Note: Columns may not sum to 100% due to rounding.

Average total debt increased in each of the foaryyé which this survey was conducted. In
2000, the average total debt was $11,250, whene2@09 it is $15,466. This represents an

average increase in debt of 37%. Although theselbeus have not been adjusted for inflation, it

would appear the educational-related debt has gfaster than inflation (21%) for this same

period.
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8.2  Average debt by source

The source of much of this debt appears to be studans (see Table 82). Among all students:

»

»

»

Student loanaccount for the bulk of the debt at just over $9,2

Loans from financial institutionG@lmost $3,000) anlkbans from parents or other family
membergjust over $2,600) are about one-third the sizéhefaveragstudent loardebt.

Debt from other sourcesccounts for about $600.

The difference in the debt load for Group 1 uniitgrstudents appears to be due to higher
government student loatebt.

Table 82: Average debt by source (all respondents) Q23

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Total average debt $15,466 | $18,114 | $14,443 | $12,371 $8,059
- Government student loans $9,225 | $11,129 $8,632 $6,864 $3,449
- Loans from financial institutions $2,980 $3,619 $2,270 $2,670 $3,016
- Loans from parents/family $2,646 $2,568 $3,031 $2,402 $1,109
- Debt from other sources $615 $798 $510 $435 $485

Among students reporting debt:

»

The average total debt among these graduatingresigeapproximately $26,700. The
median value of total debt is only slightly lowéi$23,500.

On averagestudent loansccount for approximately 56% of all debt. Amohgde with
this type of debt, the average is $23,000. The amedalue is slightly lower at $20,000.

Loans from financial institutionaccount for about 21% of the total. Among thos wi
this type of debt, the average amount owing is atrse4,900. The median value of the
debt is lower at $10,000.

Loans from parents or other family membacsount for about 18% of the total. Among
those with debt owed to family, the average amowing is $14,400. However, the
median value is about half that at $7,000.

Other sources account for about 5% of the totabs€hwith debt fronother sources
report that it averages about $8,500. Again, thdiamevalue of this debt is considerably
lower at $5,000.
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Table 83 shows the total average and median delitdse students reporting any debt. It also
shows the average and median debt for studentseath source of debt.

Table 83: Average/median debt by source for those w ith debt Q23
All Group University of
students 1 2 3 Winnipeg
(n=6,421) | (n=3,145) | (n=1,657) | (n=1,619) (n=134)
Average debt
Total average debt $26,680 | $28,141 | $26,183 | $24,352 $16,840
- Government student loans $22,973 | $24,297 | $22,745 $20,445 $15,576
- Loans from financial institutions $14,862 | $15,242 | $13,860 $14,954 $12,064
- Loans from parents/family $14,436 | $13,711 | $16,199 | $13,844 $8,171
- Debt from other sources $8,500 $9,173 $7,667 $7,824 $4,527
Median debt
Total median debt $23,500 | $26,000 | $21,000 $20,000 $13,500
- Government student loans $20,000 | $23,000 | $20,000 $17,000 $15,000
- Loans from financial institutions $10,000 | $11,000 | $10,000 $10,000 $9,150
- Loans from parents/family $7,000 $8,000 $6,250 $6,000 $5,000
- Debt from other sources $5,000 $5,000 $5,000 $4,000 $2,750

Total debt among graduating students with debir@esased each year from an average of
$20,286 in 2000 to $26,680 in 2009; an increasavemage of 32% (compared to an inflation
increase of 21%).

8.3  Sources of funding education

We asked students to think about their currente@macyear and indicate which sources they are
using to help pay for their university education.

» Half of students sagarents and other familmembersare helping to pay for their current
year of education. This was the single most comsoamce of educational financing.

» About 4 in 10 students are financing their curngzar througkearnings from summer
work; university scholarships, financial awards, or buisa; andgovernment loans or
bursaries The proportion of students who report usjoyernment loans or bursari@s
the current year (36%) is almost identical to th@pprtion of students who reported
having any debt from this source (37%).

» About 1 student in 3 is usirgarnings from current employmemtpersonal savingso
finance their current year.

» Slightly more than 1 in 10 students usans from a financial institutianThe proportion
that are currently using this source (12%) is sliglower than those who report having
debt from this source (20%).

» About 1 in 20 students report using income fi@EBSPor co-op programs or work terms
while very few useénvestment incomer income from avork-study progranto finance
their education.
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See Table 84 for a complete list of the sourcedugring students are using in the last year to

fund their university education.

Table 84: Sources of financing education Q24
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Parents/family/spouse 50% 48% 50% 52% 44%
Earnings from summer work 41% 47% 36% 38% 42%
University scholarship/financial 37% 42% 33% 34% 42%
award/bursary
Government loan or bursary 36% 42% 33% 30% 16%
Earnings from current employment 35% 36% 37% 32% 44%
Personal savings 30% 32% 31% 28% 32%
Loan from financial institution 12% 15% 9% 11% 13%
RESP 7% 6% 7% 7% 7%
Co-op program/work term 5% 3% 7% 7% <1%
Investment income (bonds, dividends, etc.) 3% 3% 3% 3% 4%
Work-study program 3% 3% 3% 2% 2%
Other 3% 3% 2% 3% 1%

Note: Respondents could provide more than one answer. Therefore, columns may not sum to 100%.

8.3.1 Number of sources of financing

The typical graduating student uses between twdlmee of these sources to help pay for
education during the current academic year.

» About 1 in 4 students report using only one sotwd&nance their current year.

» About 3 in 4 students rely on multiple sourcesludimg 25% who use four or more

sources.

» Younger students report relying on more sourcdmémce their education than older
students. The proportion using four or more soutaémance their education drops from
32% among students 20 and younger to just 9% destis 30 and older.

See Table 85 for the number of sources student®usence their current year.

Table 85: Number of sources of financing Q24
All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
One 24% 20% 27% 27% 27%
Two 27% 25% 28% 29% 25%
Three 25% 26% 24% 24% 26%
Four or more 25% 29% 22% 20% 22%
Average 2.6 2.8 2.5 2.5 2.5
Note: Columns may not sum to 100% due to rounding.
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8.3.2 Average contribution by source

Overall, the typical student reports that thesecsicontribute over $12,000 toward paying for
his/her education this academic year. Among thastests who report receiving something
from each source, the highest sources of fundiag ar

v v v Vv

co-op program or work ternwith an average of about $9,200.
government loan or bursarwith an average of about $8,700.

parents or other familywith an average of about $7,100.

loan from a financial institutionwith an average of about $8,200.

Other major sources of support, each contributmg\erage of over $5,000, weR&SPand
earnings from summer wardn average, all other sources contributed lesms $3,800 each
among students who report using them.

Although Group 1 university students report morbtdean Group 2 and Group 3 university
students, the amount required to finance the cupesr of studies for each group is almost

identical. See Table 86.

Table 86: Average amount from each financing source Q24
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
All respondents
Overall |  $12,004 | $12,722| $11,312 | $11,565 | $7,917
Average among those using these sources
Co-op program/work term $9,232 $6,668 $9,762 | $10,220 $4,500
Government loan or bursary $8,660 $9,017 $8,667 $7,902 $7,371
Loan from financial institution $8,157 $8,365 $7,576 $8,190 $6,724
Parents/family/spouse $7,086 $7,076 $7,121 $7,069 $4,318
RESP $5,946 $6,075 $5,933 $5,793 $2,578
Earnings from summer work $5,318 $5,156 $5,193 $5,737 $3,866
Earnings from current employment $3,775 $3,513 $3,695 $4,302 $3,958
Investment income (bonds, dividends, etc.) $3,764 $4,061 $3,279 $3,723 $2,260
Personal savings $3,502 $3,588 $3,377 $3,480 $2,922
University scholarship/financial $2,815 $2,799 $2,765 $2,892 $1,581
award/bursary
Work-study program $2,615 $2,171 $3,193 $2,723 $780
Multiple other $5,614 $5,850 $4,665 $5,889 $4,470
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Table 87 shows the median amounts for the samee®of financing presented in the previous

table.

Table 87: Median amount from each financin

g source Q24

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
All respondents
Overall | $8,600 | $10,000 | $7,350 |  $7,500 | $4,500
Median among those using these sources
Government loan or bursary $7,000 $8,000 $7,000 $6,000 $6,000
Co-op program/work term $7,000 $5,000 $8,000 $7,000 $4,500
Loan from financial institution $6,000 $6,000 $5,000 $6,000 $4,000
Parents/family/spouse $5,000 $5,000 $5,000 $5,000 $2,500
RESP $4,000 $4,000 $4,000 $3,600 $2,000
Earnings from summer work $4,000 $4,000 $4,000 $4,000 $3,000
Earnings from current employment $2,000 $2,000 $2,000 $2,000 $2,000
Personal savings $2,000 $2,000 $2,000 $2,000 $2,000
Investment income (bonds, dividends, etc.) $2,000 $2,400 $1,500 $1,500 $1,500
Work-study program $1,600 $1,500 $1,500 $2,000 $900
University scholarship/financial $1,600 $1,500 $1,500 $1,700 $1,000
award/bursary
Multiple other $3,000 $3,000 $3,000 $3,000 $1,800
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8.4  Credit cards

Credit card use among graduating students is comAlorost 9 students in 10 report having at
least one credit card, and 3 students in 10 hageotwnore credit cards. In fact, the typical
graduating student has about two credit cards.

» Among those with credit cards, most do not carpalance from month to month, as 3
students in 4 report regularly paying off the bakaon their credit cards each month.

» Almost 1 in 4 students report having a balanceheir tredit cards, most commonly in
excess of $1,000 dollars. Among those who repbelance, 60% report that it is over
$1,000. Overall, the average balance owing is pé&a75. However, among students
who report a balance, the average amount owinguistimes as much, at just over
$3,400.

See Table 88 for students’ credit card use.

Table 88: Credit cards Q29/Q30/Q31
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Number of credit cards Q29 (all respondents)
None 12% 14% 10% 10% 15%
One 59% 58% 57% 62% 56%
Two 21% 19% 23% 21% 21%
Three or more 8% 8% 9% 7% 8%
Average number 15 1.4 1.6 1.4 1.3
Regularly pay off your balance each month Q30*
Yes | 76% | 73% | 76% | 79% | 69%
Total credit card balance Q31*
Zero 78% 75% 78% 81% 71%
$500 or less 4% 5% 4% 4% 5%
$501 to $1,000 5% 5% 1% 1% 6%
Over $1,000 13% 15% 13% 11% 19%
Average balance (including zero) $764 $839 $735 $684 $1,128
Average of those with a balance $3,440 $3,379 $3,397 $3,602 $3,890
Note: *Total credit card balance and payment of the balance were asked of those who had at least one credit card.
Columns may not sum to 100% due to rounding.

On average, while older students are not moreylitehave credit cards, they report having
morecredit cards than younger students. About 1 itu8ents 30 and older (20%) report having
three credit cards or more, while just 1 in 25 stud 20 and younger (4%) do. Given this fact, it
is not surprising older students are more likelygport owing money on their credit cards and
carrying a higher balance from month to month.
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8.5  Current employment
We asked students a series of questions aboutctimeent employment situation.

» About 6 students in 10 report that they are culyerhployed, either off-campus (43%),
on campus (13%), or both (5%).

» While almost 4 students in 10 are unemployed, @0B6 are currently looking for work.
In other words, most students who are not workiegumemployed by choice.

» Among those who are currently employed, studerdadan average of 18 hours a week
at work. This ranges from 32% of employed studeiits work 10 hours or less a week
to 13% who work full-time, that is, more than 3Qur®a week.

» Among those who work, about 3 students in 10 rehartt their current non-co-op related
employment is having a negative impact on theidaoac performance, including 3%
who say it is having a very negative impact. Cosghy, 1 in 3 say their current
employment had a positive impact on their acadgrarormance, including 12% who
say it had a very positive impact.

Table 89: Employment status Q25/Q26/Q27
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Currently employed Q25 (all respondents)
Yes, both on and off campus 5% 6% 4% 4% 12%
Yes, on campus 13% 15% 12% 11% 12%
Yes, off campus 43% 39% 47% 46% 56%
No, but seeking work 10% 10% 12% 9% 9%
No, not seeking work 28% 29% 25% 30% 11%
Number of hours worked per week Q26*
10 hours or less 32% 34% 30% 31% 31%
11 to 20 hours 38% 38% 37% 40% 31%
21 to 30 hours 16% 16% 18% 15% 21%
Over 30 hours 13% 12% 15% 13% 17%
Average number of hours 17.9 17.4 18.6 17.9 194
Impact of non-co-op related employment on academic performance Q27*
Very positive 12% 13% 13% 11% 12%
Somewhat positive 20% 19% 20% 20% 10%
Neither positive or negative 39% 40% 38% 39% 43%
Somewhat negative 26% 25% 26% 27% 33%
Very negative 3% 3% 3% 3% 2%
Note: *Only students who are currently employed were asked how many hours they work per week and whether their
employment has an impact on their academic performance.
Columns may not sum to 100% due to rounding.
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There are several differences for students’ empérstatus.

» As one would expect, given that a higher proportibolder students are attending
university part-time, they are more likely than gger students to report working full-
time (over 30 hours a week). Almost half of stude3@ and older (45%) who currently
have a job report working over 30 hours a week, famed to just 5% of those age 20 and

younger who have a job.

» The more hours a student works per week, the niaely he/she is to say that work has a
negative impact on his/her academic performanceufB5% of those who work over 30
hours a week report that employment has a negatipact on their academic
performance. This compares to about 17% of thosewdrk 10 hours a week or less.

8.5.1 Employment by discipline

Engineering students are much less likely to beleyeg at the time of the survey than students
in any other discipline. In fact, half to two-th&df students in each discipline report working

during the school year.

Although there are differences in the proportiostofdents working in each discipline, there is
very little difference in the average number of tsostudents work per week. See Table 90.

Table 90: Employment by discipline
Employed on or off- Average number of work
campus hours per week

Social Science 67% 18.6
Arts and Humanities 67% 17.8
Education 64% 16.4
Business 61% 19.9
Overall 61% 17.9
Professional 61% 17.2
Biological Science 61% 15.2
Physical Science 58% 16.8
Other fields 54% 17.5
Engineering 31% 17.1
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9.0 Future education and employment
In this section, we report on students’ plans ataduation.

9.1 Preparedness for employment

We asked students to rate their level of satisfacwith their university’s knowledge of career
options in their area of study. While a majoritpoé being satisfied, a substantial minority is
dissatisfied. As shown in Table 91:

» Slightly less than 2 students in 3 report that thieysatisfied with their university’s
knowledge of career options in their area of stunlgluding 12% who are very satisfied.

» About 1 student in 3 is dissatisfied, including 9o are very dissatisfied.

Students in other fields (23%) and Professiona¥{lprograms are most likely to report being
very satisfied with their university’s knowledgea#reer options in their area of study.

Table 91: Satisfaction with knowledge of career opt  ions in my area of study Q18B

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Very satisfied 12% 13% 10% 11% 8%
Satisfied 52% 51% 54% 52% 46%
Dissatisfied 31% 31% 31% 31% 38%
Very dissatisfied 5% 5% 5% 6% 8%

Note: Columns may not sum to 100% due to rounding.

We asked students what steps they had taken tanerégr employment after graduation.

» The most common stepéseating a resume or curriculum vitae (G\&s 3 in 4 students
have taken this step.

» About 6 students in 10 haehosen a career field or specific occupatmrtalked with
their professors about employment after graduation

» About half havevorked in their chosen field of employmenattended an employment
fair.

» Some 4 in 10 haveolunteered in their chosen field of employmé&eimale (44%)
students are much more likely than male stude@%®j2o have done this.

» About 1in 5 hasnet with a career counsellor

» Least common, at about 1 in 7 studenthaging a career mentar creating an e-
portfolio.

See Table 92 (next page) for the steps studenttakad.
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Table 92: Steps taken to prepare for employment/car  eer after graduation Q68
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
b. Created resume or CV 7% 75% 7% 80% 73%
i. Chosen a career field or specific 63% 64% 60% 64% 63%
occupation
a. Talked with professors about 56% 62% 53% 52% 62%
employment/career
f. Worked in my chosen field of 51% 48% 52% 55% 45%
employment
d. Attended an employment fair 48% 46% 49% 51% 44%
g. Volunteered in my chosen field of 39% 42% 41% 31% 49%
employment
e. Met with a career counsellor 22% 22% 24% 21% 13%
h. Have a career mentor 15% 14% 14% 16% 17%
c. Created an e-portfolio 14% 13% 15% 15% 16%
Note: Respondents could provide more than one answer. Therefore, columns will not sum to 100%.

As Table 93 shows, students in some disciplines aken more steps towards preparing for
employment than others.

» Students in Education, Professional, or Enginegoiograms have taken a number of
steps.

— Students in Education programs are most likelyaeelchosen a career field or
specific occupatiorvolunteered in their chosen field of employmeanticreated an
e-portfolio.

— Engineering students are most likely to hakeated a resume or Cahdattended an
employment fair

— Students in Professional programs are most lilkeelyaveworked in their chosen field
of study but are also likely to hawehosen a career field or specific occupation

» Students in Arts and Humanities and Social Scigmograms, for the most part, are the
least likely to have taken steps to prepare forleympent after graduation.
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Table 93: Steps taken for employment after graduati  on by discipline
Step Discipline Taken step

Created resumeorcv. ... | Engineering | ~ 89% |
I Overall |~ 77%

Arts and Humanities 70%

Chosen a career field or specific occupation Education 79%
. Professional |~ 78% |
I Overall | " 63% |

Social Science 55%

Worked in my chosen field of employment Professional 7%
. Engineering | 74%
I Overall |~~~ 51% |

Arts and Humanities 41%

Social Science 38%
Attended an employment far -~~~ | Engineering | ~ 78% |
I Overall | 48% |

Arts and Humanities 32%
Volunteered in my chosen field of employment | ~~ Education |  71% |
I Overall |~ 39% |

Business 19%

Engineering 10%
Created an e-portfolio | Education|  33% |
! Overall | 14%

Social Science 9%

9.2 Immediate plans after graduation

We asked students about their intentions in tls¢ yiear after their graduation. Many are
planning several different activities in that fiygar. As shown in Table 94, students plan to do
several things in their first year after graduation

» Almost 3 in 4 plan taravel.
» Half of students plan toontinue their education
» Half plan to daunpaid volunteer work
» About 1 in 3 plan to simpltake time off
Table 94: Activities in the first year after gradua  tion Q32/Q35
All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Continue education 50% 53% 48% 48% 52%
Travel 73% 68% 73% 78% 65%
Unpaid volunteer work 50% 54% 51% 45% 65%
Take time off 36% 32% 35% 41% 28%
Note: Respondents could provide more than one answer. Totals may not sum to 100%.

Students in Biological Science (61%) programs laeemiost likely to report plans for further
post-secondary education within that first yeagraffraduating, while students in Engineering
(28%) and Education (35%) programs are least likely
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We asked graduating students what impact the anoduapayable debt had on their decision
about whether to take further education in thegtfyear after graduation.

» About 6 in 10 students report that debt had at ls@®e impact on their decision,
including 28% who say it hadgaeatimpact. This is slightly higher than the 58% who
report having repayable debt.

» Slightly more than 4 in 10 say that debt did natéhany impact on their decision
whether or not to take further education after gedichg.

» Although Group 1 university students reported naebt than students attending Group 2

or Group 3 universities, there is very little diféace in students’ ratings of the impact of
debt on further education by group.

» As one might expect, those who have debt are muk tikely to say that their
repayable debt had a great impact on their decahaut whether to take further
education in their first year after graduation. Abd4% of those with debt report their

debt had a great impact, compared to just 7% withoy debt.

Table 95: Impact of repayable debt on further educa

tion in first year after graduation Q67

All Group University of
students 1 2 3 Winnipeg
(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Great impact 28% 31% 29% 22% 25%
Some impact 28% 29% 28% 27% 27%
No impact 44% 39% 43% 51% 48%

Note: Columns may not sum to 100% due to rounding.

While half of students plan to continue their edigrain the first year after graduating, about 8
in 10 plan to further their education within thexhive years. As shown in Table 96:

» Students most often plan on attendgngduate schoal62%), although many plan on
attending grofessional schoair takingfurther undergraduate studi€21% each).

» About 1 student in 20 plans on attendingehnical or vocational scho®6%) in the

next five years.

Table 96: Future education plans Q32

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
None 18% 16% 18% 19% 11%
Graduate school 62% 61% 64% 61% 65%
Professional school (e.g., Law, 21% 22% 20% 21% 20%
Medicine)
Further undergraduate studies 21% 23% 20% 19% 32%
Technical/vocational school 6% 6% 8% 6% 5%
Other education 24% 26% 25% 20% 22%

Note: Respondents could provide more than one answer. Totals may not sum to 100%.
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9.3

Future employment

We asked students about their future employmergparcts. Specifically, we asked whether they
have employment — other than a summer job — arthfugeafter graduation.

» About 1 student in 3 reports having a job arrangféel graduation, including 23% who

have a full-time job.

» About half report that at the time of the survegythlid not have a job, but were seeking

work.

» Just less than 1 in 5 reports they neither hawd agr are looking for one.

See Table 97.

Table 97: Future employment Q39

All Group University of

students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Have a job (net) 33% 30% 33% 38% 35%
- Yes, a full-time job 23% 20% 21% 29% 21%
- Yes, one part-time job 7% 7% 8% 6% 10%
- Yes, two or more part-time jobs 2% 2% 3% 2% 5%
- Yes, self-employment or contract work 3% 2% 3% 3% 3%
No, but | am seeking work 49% 52% 51% 43% 49%
No, and | am not seeking work 18% 18% 16% 19% 15%

Note: Respondents could provide more than one answer. Totals may not sum to 100%.

Although it fell just below the threshold for stical significance, we find that students in
Professional (46%) and Business (41%) programsast likely to have a job arranged after
graduation, while students in Biological Sciencé%g are least likely. For students in
Biological Science, this is probably due to the taat they are most likely to take further post-
secondary education in the year of their graduation
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9.4 Job arranged

Among those who have a job arranged for after graol, about 6 students in 10 report that it is
permanent (representing just 13% of all studeiitsd. remaining 4 students in 10 report their
arranged job is either temporary or they are nosyee if it is permanent.

Among those with employment arranged for after gedidn:

» About 6 students in 10 report the job is a confilaueof a position they previously held,
while 4 students in 10 report having found a nelw @lithough the proportion with a
permanent job fluctuates across age groups, tee@me indication that older students
are more likely than younger students to have gegdrior permanent jobs. About 3 in 4
students 30 years and older (78%) have arrangealgermanent job, while only half of
those 20 and younger (47%) have.

» Just over half report the job they arranged reguardegree, although slightly more, 6 in
10, report their degree helped them get theiraoup 3 (64%) university students with
an arranged job are more likely to report thatrtfod required a degree than Group 1
(49%) or Group 2 (46%) university students.

» About 2 students in 3 also report their job is nratidy (20%) or significantly (46%)
related to the knowledge and skills they acquiredhfstudies at university. About 1 in 5
(18%) say it is not at all related.

See Table 98.
Table 98: Post graduation employment
All Group University of
students 1 2 3 Winnipeg
(n=3,607) | (n=1,447) | (n=967) | (n=1,193) (n=98)
Is this full-time job permanent or temporary? Q41 ( Full-time employment only)
Permanent 61% 58% 64% 63% 54%
Temporary 24% 27% 24% 22% 31%
Not sure 14% 15% 12% 15% 15%
Is your job new or a continuation of a job you had previously? Q40
Continuation 63% 62% 72% 57% 73%
New 37% 38% 28% 43% 27%
Arranged employment requires a degree Q42
Yes 53% 49% 46% 64% 29%
No 47% 51% 54% 36% 71%
Degree or diploma helped get a job Q43
Yes 63% 61% 57% 72% 49%
No 37% 39% 43% 28% 51%
Job is related to knowledge/skills acquired from st udies at university Q44
Yes* 66% 64% 62% 72% 59%
No 34% 36% 38% 28% 41%
Note: The base reflects those that have arranged employment.
*The 'yes' category includes those who said 'significantly’ and 'moderately’. Columns may not sum to 100% due to
rounding.
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9.4.1 Post-graduation employment by discipline

Students’ post-graduation employment is signifitbardlated to their discipline.

» Students in Engineering and Business are mosylikeleport that their full-time job is
permanent, while those in Biological Science anddation are least likely.

» Professional and Education program students ar¢ likeky to report that their arranged
job is a new job, while those in Arts and Humassitaee least likely to report a new job
(but are most likely to have continued with a poes job).

» Students in Engineering or Professional programasrasst likely to report that their

arranged employment required a degree and thatdegree helped them get the job.

Conversely, students in Arts and Humanities (aral lEsser extent Social Science)

programs are least likely to report their job regdia degree or it helped them get a job.

» Students in Professional, Education, or Engineguinograms are most likely to say that
their job issignificantlyrelated to the knowledge and skills they acquiretheir
program, while Arts and Humanities students arstliiely.

Table 99: Post-graduation employment by discipline

Discipline %

Permanent job Engineering 89%
oo Business| __________79% |
IS Overall | _61% |

Biological Science 43%

Education 39%

New job Professional 60%
... FEducation) __________57% ]
IS Overall | 37% |

Arts and Humanities 24%

Requires a degree Engineering 91%
] Professional |~ _79% |
I Overall | 53% |

Social Science 37%

Arts and Humanities 27%

Degree helped get a job Engineering 92%
] Professional |~ _84% |
IS Overall | 63% |

Arts and Humanities 41%

Job related to knowledge and skills — Professional 81%

Significantly Education 67%
I Engineering | 65%
I Overall |~ 46% |

Arts and Humanities 20%
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9.4.2 Value of university training by full/part-tim e job

Perhaps not surprisingly, students’ education agp@eabe more important in their acquiring

full-time, rather than part-time, employment. Asleal00 shows:

» Of the students who have full-time employment agegh about 3 in 4 report their job is
moderately or significantly related to the knowlednd skills acquired from their
university studies. This compares to about haftatlents with a part-time job arranged.

» About 7 students in 10 with full-time employmenpoet their degree helped them get the

job, compared to less than half of students whee lpaart-time jobs arranged.

» Among those with full-time jobs arranged, just o8estudents in 10 report their degree
was required for the job. This compares to abdatI® of those with part-time jobs.

» Just over 4 students in 10 with full-time employtneport that the job is new. Among

those with part-time jobs, about 1 in 4 reportstame.

Table 100: Value of university education by type of

job

%

Full-time

Part-time

Job moderately or significantly related to
knowledge/skills acquired from studies Q44

73%

50%

Degree/diploma helped get a job Q43

70%

45%

Degree/diploma required for job Q42

63%

30%

New job Q40

43%

23%
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9.5 Source of job

Among those with an arranged job, almost half say found the job through the assistance of
others, most often through a family member, friesrdassociate (25%), or from their work
experience program (10%). Among the 4 in 10 whaébi independently, most say they
contacted the employer directly (20%) or foundjtieeon the Internet (9%) or through a job ad

(9%).

See Table 101 for complete results of how studienisd their jobs for after graduation.

Table 101: Source of job Q46

All Group University of

students 1 2 3 Winnipeg

(n=3,607) | (n=1,447) | (n=967) | (n=1,193) (n=98)
Assisted by others (net) 48% 48% 49% 47% 41%
- Referred by family, friends, associates 25% 27% 27% 21% 21%
- From co-op placement 10% 9% 12% 11% 6%
- Campus career/employment centre 7% 5% 5% 11% 4%
- Professors 1% 1% 3% 1% 8%
- Employment agency 2% 2% 2% 1% 1%
Independently (net) 42% 43% 42% 42% A47%
- Contacted employer directly 20% 20% 19% 21% 21%
- Internet 9% 8% 10% 9% 9%
- Answered a job ad 9% 10% 9% 7% 12%
- Contacted previous employer 4% 5% 4% 4% 4%
Other 10% 9% 9% 11% 12%

Note: The base reflects those that have arranged employment. Columns may not sum to 100% due to rounding.

Students in Engineering (61%) programs are moshfito report that someone helped them find

their job, while students in Professional (52%)gveans are most likely to say they found their

job on their own.
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9.6  Satisfaction with job

Among those with a job arranged, most, 8 in 10orepeing satisfied with the employment they
have secured, including 40% who are very satisfies Table 102.

Table 102: Satisfaction with employment you have se  cured Q47
All Group University of

students 1 2 3 Winnipeg

(n=3,607) | (n=1,447) | (n=967) | (n=1,193) (n=98)
Very satisfied 40% 41% 36% 43% 33%
Satisfied 48% 48% 50% 46% 53%
Dissatisfied 9% 9% 11% 7% 9%
Very dissatisfied 3% 3% 4% 3% 5%
Note: The base reflects those that have arranged employment. Columns may not sum to 100% due to rounding.

When it comes to students’ satisfaction with emplewt they secured, we find:

» Those who report having arranged a full-time jab raore likely to be very satisfied with
the employment they have been able to secure.d3éttvith full-time employment

arranged, 47% report being very satisfied, compar@#% of those with part-time
employment arranged.

» Students in Engineering (58%) programs are moshfito be very satisfied with the
employment they have secured. On the other handests in Arts and Humanities
(30%) are least likely to be very satisfied.
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9.7 Anticipated earnings

We asked students who currently have work arrafgealfter graduation what they anticipate
their monthly earnings will be. These monthly eagsi were then converted to annual amounts.

» On average, these students report gross annuahgsuvefore taxes and other deductions
of about $36,600 (the median income is almost idahat $36,000).

» About 1 student in 3 anticipates an annual incofr&26,000 or less.
» About 1 student in 5 anticipates a salary of o\&),800 annually.

Group 3 (about $40,700) university students apfeanticipate having higher earnings after
graduation than their Group 1 (about $34,000) arau@® 2 ($35,100) counterparts. However,
this difference may be due to the location of tians, as students’ income may reflect the cost
of living where they are working. Since students miost likely to find a job in the town or city
in which they are attending university, those atteg Group 3 universities (which are located in
large, urban centres) may be working in areas aitigher cost of living.

See Table 103 for a breakdown of students’ antiegphbannual earnings.

Table 103: Annual anticipated earnings Q48
Group University of
AI(Insztgd6e0n7t§, 1 2 3 Winnipeg
' (n=1,447) | (n=967) | (n=1,193) (n=98)
$15,000 or less 13% 16% 15% 10% 25%
$15,001 to $20,000 7% 8% 8% 5% 13%
$20,001 to $25,000 14% 15% 15% 11% 11%
$25,001 to $30,000 10% 11% 11% 8% 19%
$30,001 to $35,000 4% 4% 3% 5% 4%
$35,001 to $40,000 14% 14% 13% 15% 8%
$40,001 to $45,000 7% 6% 6% 9% 6%
$45,001 to $50,000 10% 9% 11% 9% 10%
$50,001 to $60,000 13% 11% 11% 16% 2%
Over $60,000 8% 6% 7% 11% 2%
Mean expected yearly income $36,561 $34,028 $35,082 | $40,741 $26,874
Median yearly income $36,000 $31,200 $33,000 | $38,004 $26,400
Note: The base reflects those that have arranged employment. Columns may not sum to 100% due to rounding.
From stated anticipated monthly earnings, we calculated anticipated yearly earnings. Respondents who had
anticipated making $10,000 or more per month were assumed to be stating yearly salary.
These answers were divided by 12 to reflect monthly income. Also, respondents expecting to earn less than $150 per
month were excluded from these results.
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We find several differences for anticipated earsiafier graduation.

» As would be expected, those students with full-temgloyment anticipate a higher
income (an average of close to $40,700) compardubse in part-time positions (an
average of almost $25,700).

» On average, male students (about $41,500) antichigher annual earnings compared to
female students (about $33,900). In fact, 29% demstudents expect to earn $50,000 or
more after graduating, compared to 16% of females.

» The average annual salary increases by age froot &8a,100 for students 20 and
younger to $44,100 for students 30 and older.

» The annual anticipated salary of graduating stugkas kept up with inflation since
2000. The average annual salary has increasedimeby 20% from $30,575 in 2000 to
$36,561 in 2009, compared to a 21% increase iatiofi over the same time period.

9.7.1 Anticipated earnings by discipline

Depending on students’ disciplines, their averageipated starting salary varies considerably.

» Students in Engineering programs have the highestge salary at almost $56,000
annually. This is considerably higher than the rreghest discipline, Professional
programs, at about $46,000.

» Students in Arts and Humanities programs havededt starting annual salary at
around $28,300.

See Table 104.

Table 104: Anticipated annual earnings by disciplin e
Discipline Mean earnings Median earnings

Engineering $55,767 $55,500
Professional $46,040 $45,840
Business $39,596 $38,400
Physical Science $38,471 $36,000
Other fields $37,442 $38,400
Overall $35,561 $36,000
Education $32,292 $32,800
Biological Science $30,803 $26,400
Social Science $30,768 $25,200
Arts and Humanities $28,255 $24,000
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9.8  Job prospects

We asked all students about their perceptionseof@nadian job market for students in their
major area of study.

» About 2 students in 3 believe that there are &t lsame jobs for graduating students in
their field of study, including 23% who think theasiee many jobs.

» About 3 students in 10 think there are few jobthir field of study.

» About 1 in 25 students indicates they do not kndvatwthe job prospects are like in their
area of study.

See Table 105.

Table 105: Job prospects Q49
All Group University of
students 1 2 3 Winnipeg

(n=12,160) | (n=5,339) | (n=3,294) | (n=3,527) (n=305)
Many jobs 23% 24% 19% 26% 17%
Some jobs 42% 43% 42% 39% 44%
Few/very few jobs 31% 29% 35% 30% 35%
Don't know/not sure 4% 5% 4% 5% 5%
Note: Columns may not sum to 100% due to rounding.

9.8.1 Job prospects by discipline
Students’ confidence about job prospects withiiir tieea of study varies by their discipline.

» At 6 students in 10, students graduating from RBifmal programs are by far the most
likely to believe that there are many jobs in tla®a of study.

» Atjust1in 10, students graduating from Arts &hdnanities programs are the least
likely to think that there are many jobs. They als the most likely to think that there
are few or very few jobs in their major area ofdstu

See Table 106.

Table 106: Job prospects by discipline
Discipline Many jobs Few/very few jobs

Professional 61% 11%
Other fields 29% 22%
Engineering 29% 27%
Business 26% 25%
Overall 23% 31%
Physical Science 21% 30%
Biological Science 21% 30%
Education 16% 36%
Social Science 17% 34%
Arts and Humanities 11% 45%
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10.0 Conclusion

The Canadian University Survey Consortium survéydents annually to understand their
opinions, attitudes, and behaviours. This yearr @2¢100 graduating students from 34
universities participated in a survey gatheringraMs0 pieces of information. This survey is one
of the most comprehensive studies conducted wiithesits graduating from an undergraduate
program in Canada, and builds on similar surveyslaoted in 2000, 2003, and 2006.

This report is intended to provide an overviewhs findings and is not intended to be an
exhaustive analysis of the results. Indeed, asepert each year, it provides a rich source for
further research.

As we found three years ago, there is remarkablsistency among students over time. This
year’s results, with some exceptions, are verylambo findings from the previous three CUSC
surveys of graduating students. As was the capeewious years, most students who are
graduating had positive experiences at their usityerThese experiences led almost 9 students
in 10 to report they are satisfied with the ovegaidlity of education they received and their
decision to attend their university. Much of theasitive impressions of their university appear
to extend from their impression of faculty. Thetvasjority of students agree that their
professors seem knowledgeable in their fieldsaaoessible outside of class, are well organized,
communicate well, and encourage participation as€ldiscussions.

Generally, universities also rate well for theintrdbution to students’ personal growth and
development in particular areas, although only sené of 34 academic and non-academic
activities are rated by a clear majority of studea contributing very much to their personal
growth and development. All these activities inwlmateractions with others. Three involve the
faculty: professors’ knowledge of their disciplitieeir enthusiasm for subject material, and
classroom instruction. Another involves being ah#&ag assistant. Two involve learning
activities that take students outside the confofdbe university: participating in international
study or exchanges; and co-op, internship, or malatxperience programs. One is non-
academic: interactions with others.

In assessing their university for its contributtortheir growth and development in 33 areas,
students give good grades in many of them. Howehkey, give particularly high marks in two: a
broad knowledge of their major field of study, ahaohking critically. In most other skill areas,
students typically rate their universities as mgkangood, if not excellent, contribution.

However, as we have found in the past, universaigs receive particularly poor grades from
students for contributing to their growth of entepeurial skills, and spiritual development.
Asked to choose from a list of 20 areas they tlargkmost important to a student’s growth and
development, students’ results are diverse. Noanea is selected by more than 3 students in 10,
and the top three are general life skills: persse#tconfidence, personal time management
skills, and identifying and solving problems.

While students do not always rate their universitigghly for contributing to specific areas of
personal growth and development, the vast majeatythat their university experience has been
intellectually stimulating. Indeed, 9 in 10 studeagree that theiearning experiences at their
university have been intellectually stimulatingowever, fewer, 8 in 10, agree that their non-
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academic learning experiences at their universiyehbeen intellectually stimulating. Further,
the university experience extends beyond the gttlhl, as almost 9 students in 10 report being
satisfied with their opportunity to develop lastiingndships at their university.

As identified in previous research, a key area eakness for universities as identified by
students can be summed up with the word “inclusigniversities receive some of their lowest
scores for helping students feel as if they aré @fahe university because they are perceived as
giving students the run-around and not showing ghaoncern for students as individuals.
These concerns also appear equally among stucteallsfields of study and regardless of the
size of the university they attend.

While 7 students 10 agree that they have received galue for the money they paid for their
education, many students do not. In part, this reaylt from the fact that students appear to be
accumulating greater debt in paying for their etioca Indeed, this research suggests that
student debt-load is rising faster than the co$ivinfy. On average, debt increased 37% between
2000 and 2009. During the same period, the colstinf rose only 21%. This increase in debt
may in part make some students question the vdltrem education given the money necessary
to complete their undergraduate program.

In spite of these weaknesses, the vast majorisguafents, regardless of field of study, are
graduating with very positive impressions of theiversity experience. Most students report
that their university met or exceeded their expemta (85%), they would recommend their
university to others (89%), and they are satishgth their decision to attend their university
(90%). This all suggests that students typicallyebe that the years they spent working on their
undergraduate education were worthwhile and beaégfic




